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ifltRObuCTION - Background of the program 

During the^ school yeai; 1972-73, Gwen Olds and WariJef -jReyer , th^ two 

- * 

Junidr bigh reading teacher-confultantrs, met weekly to\ cocrdinate their 

■ ■■ ' • ^ ^ i / ' \ * r ' ■ 

efforts, and exchange ideas, ^ in order to Introduce a ne^ concept in reading 

f j> . ' 

instruction iiji the. junior high schools-. They had many <\o]|iferences with f 

teachers, counselors, principala, Dt. Llchtenstelji, reading supervisor and 

\ * » 

1 * , ■ \ 

Mr, Kincaid, director xyf education.' As the year vfent on,., it became increasingly 
clear that the most needed service was that of giving the classroom* teacher 

' ' ' . - • ; ^ ; . 

Immediate, assis tance wi,th his role of teaching reading within his content 
field. . w I ' 

Although the task of ministering to the needs qf tHe remedial stiident ^ 
was still the most pressing need, the cry came constantXy from the classroom 
teacher that he too Ii^ad the same remedial cfiild that thjb remedial reading 
teacher had, and that perhaps something could be done to help the remedial 
student and that student's classroom teacher' slmultaneibusly. In-serVice 



coiirses in reading conducted with junior: high teachei:^ throughout iAie year 
also showed the administration that the teachers wanted practical assistance 
with reading problems. ' 

At the insistence of Mr. WaliEer Kincaid, especially, a mandate grew 
to place primary femphasis in 1973-74 on assisting these dontent teachers^ 
beginning with the sevehth-gr^de English teachers/ The first nine weeks' 
period was to be the minimum poriqd of such assistance. 

In the late spring of- 1972-73, the sixth-grade teachers and staff were 
consulted by the Junior hfgh* reading consultants. In order to prepare janecdotaj. 
data on students designated as "skills deficient" in reading by the islxth 
grade staff. Such students were to be scheduled heterogeneous ly within the 
framework of the regular classes. ^ ' . 

The reading consultants hoped ,tha^i:hi/8 concepft of using the reading 
specialist's help would be demanded by otti^er content area teacher8,^^a;^ter they 

heard and observed what was happening in the English classrooms. What was 

- 1 - , V . ■ -tf 



then? devlaed ^s^^an applied in-^erv^ce program English teachers could . , ♦ 
then be cbntinuedt with .othar cont<^nt fields as well. • 

•'Subsequently,* the above-niined reading specialists were charged with . ! • ,/ 

• ' ** ' ' ■ \ . * • . ^ \ ■ * 4 •' 

writing a proporiial explaining the> kind, of assistance that they could render.. . 

• - :'\ . \ ■ ; . _ • . K i , ' \ , « ■ ' 

I^Rather" than\publish this guide prior to the 1973-74 school year, when It. ^ 

would be first carried out, only a rough draft was ctrculAtc\^» in zerpx ''copies / 

among the junior high teachers concerned. The cons^rltants* wanted to include 

the results 6f the first yter's experimentation and the \sevetith -.grade teach isrs' 

suggestions in the final draft to be published the spring of tHe^^schcToV 

year 1973-74. ' <f. • 

^Ihe following guide, then, is the re^sult of all the 'above planning and 

experiinentatlon. \ 



GENERAL .^I^AN' POR vREADINQ .PRQ(aiAM.W^I^ 

A, Phtloflophv ' : . * v . \ / * 

luithis program each^studen't^q IqdiylduiiX reading skill needs will 
be diagnosed » and the resultant data will be applied to methods of catering 
to Individual t^eds within the class group., student will be Judged by 

N * * » ' 

wh^t he produces to fulfill his Individual needs, rather than by what Ke 
^t^roduces comparable with others injiis class? . ^ : 

\, A complete lis? of .reading akitis are s^ted clearly in the Cleveland^ 
Hei^ghta-Unlverslty Heights D^elopmenf:al Reading Program guide, revised 
: 1974 

&• Implementatlori « 

Identification of these individual needs, begun in the previous 

spring' wfth teacher evaluations made of each sixth-grade child (See 

it , . . ... 

Appendix D), anecdotal references added by the sixth- gi?Ade reading 

^ teachers, results of the Stanfotd Diagnostic Reading Test administered 

• < 

to each child in th6 program early in Septei^'et, ari^ analytical;' ^ • - 
diagnosis by the 6th and 7th grade staff, all ^^111 produce i:he desired 
Individual diagfiosis. • * ^ 

I When, in the first week of- October or last week "of l^eptember. a 
teacher finally gets to know the classi has set up unit t>lAn8 and has 
had these individual diagnoses explained and'systematiised by the reading*^ 
consultant^ the reading consultant wil|.^^5.oin the cladsroom teacher daily 
in the classroofb for a six-week team. tea\t|ilng:. assignment. Th^' novel 
Shane will be the primary vehic^Ie for this experiences but 6tVer 
mater|.als (see Appendix G) will also be used. &oth the reading consultant' 
and the i^lassroom teacheY should be ihvolyed in the daily lessons** \, 
EKiring the course of th« tiix Veek^^ unlt» la day eac^ Week should 
be set aside for direct individual attenti<jfn to the reading ^klll needs 



listed by the reading consultant for each student. This list will be 
-placed inside tJie student 'i^, Individual claisroom foldeif var. 2 



"■D" Group Procedures . 



"Skill Kits'*' have been dl-Otised by the 

. • ' ■ 

1973-7A' junior high fekdlngi consultants, *nd- other cooojerailly-prepared. 
klts,atid progranin|a mater lai'B havii been provided fotf sbch "■kill days". 
•A form has been prepared (sefe Appehdlx'H) to facilitate ^the useof . thede ' 

• • ' \ • • • 

\ ■ ' ' 

material^ and to a'rcmlndet sheet tor tlie students 

. . ■ * 

C' Prescrlp^tlve Lessons 

" Keeping In mind th^ 'ovftti^il Btructxire of ttie teactier^s unit plani^* 
• th^ reiiilng consultant will try to ada^t each ^ unit cfttlctfpt to the. student's 
capabilltleV qf responding." The readinglconsultant will advise the «Sla88- 
ropm< teacher about the- specific llmlfcatlons of each stud^t, .ind aytmpt 
to tsllorijnake attainable activities." In oth^r words each studentf will 
be expected ±0 master the unlt concepts, but only, to a 4:^v«l de^ed 
appropriate to his Individual talents or level of skills. 

The simple study guides already provided in the followl^ pages 
(see Figures '1-14, and Appendis^ F) kre illustrations of the/type of . 
guides that; may be u^ed. , They rteed. not all be used, nor n4ed they be 
adhered to, but they could be fitted 'into the (Tally lessbns as the. 
classroom teac^jer and reading cojtisultant,. Working together, see fit. .. 

Each day's dass should have one unifying purposi or dirsctl??!, but 
tl|^ guides fo»;4arnrlng out t^ day's particular cpricept sh-ould be so 
designed, wlth.th^ help ff the reading consultant, to meet the skill 
needs of the varying levels of ability present in each class. 

D. Grotip Procedures 1 •. ° . ... . , 

^ Studepjts should be Encouraged to work in heterogeneous groups, 
using 'th« aforemontloned study guides. If a given studj/ guide offers no ' 



xh^llenge for. the gifted 



students in a group, then the teach«rs pifesent 



; . <sw d^si^, extra question on t^he'sROt thw. If guide does not 
i Harold L Herber > Teacking'iteiiidlrig in' tlie Coiftf &t Ate is 

(Engl«wood Cliffsf K.J. , PtiWitlce-Hall,, Inc. , 1970) pp 61-101 

2 



have sufficient questions or acltivitles' thdt wUl encoiirkge' participation 



* by the I^sib soph lis) treated meinhera !bf /a group, then audf -crue^tlons of 
actlvltled, still generally pointed tovardd" the day*jj nhdC^ing concept, 

' Should also be'H^vl^ed'/ No Indlvlduil In a group sHoul^l/kvfc to" complete 
the entire lessbn'; In fact, '-a group nay end up devising tiWn. way of 

J develdpitig a ^iSren unit concept, and;*ln such cases, they' 'should' be en- 



couraged to do so. 



.^Althoug]^ -the framework of the class Is whole-'fef bu^^ or sub-group task 
oriented, the fabric: of Individual tallor4:ng should bief kept Intact. Each 
student should have a personal folder *whlch remains in the dlassroom, in 
which the^resu^lts of his drill work,' ifeportrs or dbntfti'tAit ions to* group 
activitffes; or indfViduai supplemental' ^slilgnin&nts^ "i^r^ kept on" file. At 
jony time It should be ileedt?a,'a progress report? dtt-grrbt/th within bar tain 
skill areas c^ftn thereby be obtaiheA. Stadents^:klitiu^d^b6.niaile to realize, 
and teachers shbtild ^Philosophically agree, thaVWal^^'Hth^s achievement ^ 
testing be ^iminated, and in its stead, evaluatiiikt'b'^'idetermlned as a 
reiult of growth shown on individual skill needs. 4^5^ can serve 

as the ejfsential element; in data for such evaluation^/ However, the end of 
yc(ar post- testing, using another form of the Stanford* Diagnostic Test, 
could serve" as. a mdre conclusive guideline; for determliaing individual 
grbwj[:h;, again avoiding overall comparisons by grade leVel. 



ERIC 



8 



SPECIFIC METHODS OF ASSISTING GROWTH IUj^EADINS. SK,II,I^ • : 
' ' . ■' ' . • 

The Stiahford Diagnostic Jleadi.na.?«;?t, Level II, - Fbrma W and X, 

* ' . ' 

will give teachers a detailed^ analysts .of each student's fcndwledge 
of the basic skills of Sy Habitation, Sound piscrlmihation;j»nd Blending; 
in addition, it is ppsijj^ble to, Identify froq the /inswers chosen what 
particular sounds^ or bldnds or word parts may be ^troubliiig specif ic 
students. Also the student's relative vpcabulary s-trength can be 
cstimatod, and his sjWLH in ^omprdbension^ both on J^he liberal level . • 
and on the linferential,(,Level, can be discovered. The test gives ranking 
in each of the above ^rjsas in^percentiles and in stanines statfdardi^ed 
fojr each»,'grade.tra^ 4*5i.to 8,5. , ,. ^ [ ' 

V V The Thematic Apprqach Guide ptjesents the following seventh-grade 
requirements, and theVj are outlined here:. 

Heavy Concentration : . ^. . . Relnift^rcement 
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Language Skills: , . .. -/ .:r Language, S^JLla:.-, 

/ \ , Dictionary * '/ Semantics 

Grammar • . . 

, Spelling ' ' ' ' ' " Literature Skills - 

Usage . - . ' : . . Epic . Fable 

Vocabulary ^ Mass Media Poetry; 

Literature Skills: Composition- Skills: 

. Blft^aphy ,1 ... ' Cr^satlve; . Rpports 

\ * Listening 
Ccmposltton Skills:. ^ p,.. iUietorlc (tnyention 

Narrative and Orgaiiization) 

Manuscript Form . Varieties o£ Communica 

t ion * . * 

There are also some skills that are to be introduced in this grade, < 
one of which is ^the novel. 

Emphasized throughout the year's work»knd included in all fche above 
skills, is the atdention to the WORD, as distinct from the study of Word 
groups, which are emphasized in the following two years of Junior high 
school English. The Themati^ Guide, Grades 7-9 i| cited as a more 
complete listing of necessary skills in the progress ionP from simple to 



o 

ERIC 



more complex concepts of punctuation and grammar. The various 

language textbooks adopted In our schools In 1973-1974 will ,also 

serve jblb a, gvl^e to such language skl^s^ 

Howeve^r, In recognlzl^ng the.n^ed for. individual growth In t^ese / 

.skills, we should note th^t tlie philosophy of effective ^reading Instruction 

proceeds from a **Qestalt'* rather than frcxn akllls presented in isolation. 

To .separate these' Skills Is to f^ncourage unnecessary academic distinctions 

aqd to discourage transfer, of learning. The reading act, and certsalnly 

the communicating act igipllesl^ whollstlc ^ppypach — for In reality we 

use A multitude of skills at once in any c^mmu^l^catlon activity, be It 

reading, speaking, llsteni^ng, thinking or cfeiatlng. , . 

The method which this guide proposes 1 9 based upon Harold Herberts 

3 

levels of comprehension, proceeding logically frcm-llteral -based 

,• . 

vocabulary and thought content, thrdugih the i^terpfetlve or comparative 
and then to the application of these first two levels, to the ;^perlence 

-V ^ '''' >, '"^ ■ r. . 

of the ^tifdent In his use of or purpose^fulfi^lment ^f^ theBe literal, 
and Interpretive Ideas « Simply^ stated then^^i^e re!a4.1nB act proceeds 
from recognition of parts and details,, to the^jfrelfitij^ *pf riuch,;^^^^^^^^^^^ 

, ■ 7 ' ' '•■/^ ■-K^v*^'.:^v^ ' ■ "-^'^ 

•question: "What does It all mean to me?" 1 ' > - ^ - ^ 

'i • " • 



In Its preaentatlonr within classroom strAteglea,. this me thoi^ 



quite similar to the tested ^nd ptoyed SQ3R method; (SuK^ey\ %t8tiB^^ 
Read, Recall 1 And Review), expounded by Francis P. Robinson in his # ^ .; 
Effective Study , back in I94$v ' Thie dlfferetitiii^ lie J^p teimilnQXogyi^tod 
in Berber's c^irefully-wrought system of utllizing^oiip px:0ceduire8 atid 



9} 



in following guides th^t^^i&ecipgnize the above Levels of Comprehension « , ' .v. "^"^ 

\ ■■■',■'■]'::'.','■■ \\ '. , ' , ,'*'-^- 

Recognizing each- student's ficility to wprk and thiiili^ in one t>f mote ' * 

y>f these levels is a necessary Tfoundatioidt to the prpgram, and not / 

requiring him to' succeed in f cipode alien to' tti^d^^^^^^^^^ la also * \, v *^ 

^ . . ' *• ■ * '■ 

an Important consideration. 



3. Ibid ) 



4. Francis ^P. Robinson, Effect^b/e Study (New York^, Harper & BIkrothers; 
1946) pp. 13-33. . ^ ^ 



^ J ^ * u /• ■ 

AlsbOinporctant the success of the '^ii^'ber method df. teachiiig reading 

♦ • . ^ ' • ' i ' . ' » - . 

. is- that' the classroom teacher not assime that' tlie student has prelearhed 
anything. Each gul^fe modeled upon the Hferbfer Method, Is teally a guide; It 
pi^es'enCs tt^ material wltli^a san^le'or with idme ,6f the questloris^ Already 
answered. The Student is not to be tainted ; rather, he'lji ask^d to \^ 
bomplete the pattern ' already begun bj^ the teacher> This guided are t ^'J 
exercises to l^e worked In common with other students In heterogi^aeous ^ 
sub--group8 of five to seven each. Na fi3?ade 

but merely completion, credit not^d. The proof of Knowledlge should show 
Itself in otlglrial\ wltten wprk, dontrlbutlon to gtqup discusiBir^ . 
final improyemetlt 9^ the reading act i£sel£» as desi^ated ^gii Athe post"- ) - 
. testing, using the Stanford Diagnostic Reading Teat LevelVlt^-^^rto'X-;.^ 



t t 



4 



fact, unit tests need\ not be administered ,\ if 'careful attention, i^ giviirr , . 
.^a^h student's dally progresla on the study j^i^^s, ; / ^ / ; 
The following chart! may' serve to'iU«?ttai:e'vthe ^^g^^^ 

r • * . \ \ 'V n - V'-^^ ' ' ' \ • "'-'^'- f ' ' ' ' : r-,P 

\ of this method, ccmparedf with those in the SQ3^ tnetho^^^ the^ . £ 

_ • , sequence of otcurrence ItiVthe administration ''df Sa giVi^n^^^^^ tB'\ . 

C from top to bottom: ; , * " ^ i - v « \i - * : - ? 

- . \ Herbiar method . v ^ ' - ^ / ,SQ3R method \^ •/ t 

V 1?riar to \ Vocabulai^ Guides | . y Sii?^vcy ^ v | . 

• ^" . • ' student- • .-' -'^ V' ■ ^a'- -i:- : /a ^\ v. 'i -".^^'^'' .V 

J readina ' - * Ihatructi^nalvPr^mteWbH^ ■ ^ - Qu^tlon ^ v, ^;^ 

^-i"-'* ' ^ ' A 6ul4er^'(8bfnietlmi^0 uiied ''v r^ij ^'V.i: 



> ^ 



■ ^ . . . ^ ' • \ ctoiaccmltattt|y' wlti^ >^^' .^^ 'l^l*'-./;^ 




■ . „■ . '^Ductttg-. ' ' .. ^ ■ . Re«aing-:Gulde8->*. ■[., V-^'*' - I' -Retfa' ■ I; -^^.^JL ■ 

/ • . student' • •^ --v- ■ -I \ ■ '? , . • .'O.-f^v : ■. 

■ ■ • - - -r^adlnR-.;- ^--V;. ^'^i-^i "^y- .•IpRecaU." ^^'^•^'^ " 

'" i V -1 , , , tbii' ittdtruiition&l Ftamework Guide m*iy be N4v nc«jf; concept vfibr the ; 

' ' ciii8?srpcta t^atherl; Tliift Item * ^-^^^ -^ 4.^.- -.t.^ 

^ r ( foybwing pages (e*pA pf> 9 -11>. However^* it la best inndersdbpd 

' . ' V after it has been dc?)aonstrated by the t^adliig 45onsult«mt 

* %; -f^Y •••• ♦ •• i\ ^ r " y - .V -v. ♦ .-.h*^ -i^^hv ^ ^ . 
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#L , . / ' " ' Berber metho'd' SQ3R method 

.Application ' ^ ' ; Reasoning Guides . Review 

readlnR act > • ' " 

The philosophy underlying*" this method Is stated succinctly by 

Jerome S* Bruner In his Toward a Theory ' of Instruction , when he says: 

Instruction conilsts of leadln^^^tti^ learner through a 
sequence of Statements and restatementis Of a problem or 
body of knowledge to increase* the learner's ability .to^ 
grasp, transform, and trapsfer what he Is learning. 

The following pages will explain the above-listed' parts of this 
sequence I with Illustrations drawn^ upon one of the books In the seventh- 
grade curriculum L^omelyV Shane, by Jabk Schaeffer*. 
VC^CABULARY GUIDES 

the method of presenting vocabulary to the students prior to their 
reading of thc^^ook Is complicated In the case of Shane by the large 
number of categories or concepts which form the overall vocabulary structure 
for this nove.l. The book's theme» setting and charact^ development 
pr'oblems are new experiences for the majority of our students. Ordinarily 
with novels or stories based 'upbn subjects familiar to tlie students, a 

k 

teacher need only to presentu^ese overall key concepts and the whole ^ 

class of students can, *worklngv in concert, provide most of the key words or 

terms connected with each concept. (An .example of one key Concept that 

might work from the students' prior experience Is explained below In the 

ref^nce to "fiddle- foojted'% . * 

• ■ ! . ' » ■ • 

The novel(. Shane Is |rural» Western, connected wltli the l9th century 

range wars, and Is therefore, except for Hollywood's Influence, not a 

Rart of the Cleveland Heights student's experience. Preparing an Inductive 

vocabulary lesson is made most difficult because of the fragmentation oi^ 

scattering of many unfsmlllar, concepts throughout the framework of the ^ . 

novel. Generally a teachpr shx^^d ^xplo^ e^ph overall concept^ as In the 

6 ^ ( 

iGrone S Bruner, Toward a Theory of Instruction ,. (Cambridge, Hatvar'd 

University Preds, 1966) p/W * 



following "fiddle footed" vocabtiiary Instructional framewoftf , and 'the 
class would th^n provide, from their experience, the wQrds that normal ly- 
would fit those concepts, aided by thB teacher *s leading questioi&a. 

; • ' ^ ■ ' ■ '. - ■ , , - 

One methodywhich may work opt with. Shane in pre~ teaching the 
vocabulary, prior to the student's :fea4ip& of ;thebook», ;^ou^ be •'through 

the teacher's introducing difficult words withirf* context, using the Ipcale 

• ■ ; " ^ ' ' ■'^ ■ \ \^'- 

and spirit of the book« I^en the teacher uses each problem Word iri -^h^r 

oral narration, she should write it quickly on the^ board, without interrupt 

ing her narration/ Latet, when the story i telling is finished, the teacher 

can use the board listings to rjovk on structural and phonetic analysis and 

aJLso on analogous words or word families. However^ inmost causes the. wprdd 

will already be part of the class^ ordl vocabulary, and the mere listing 

along with the saying of th^ word will suffice for a 'preview of the^' words ^ 

before the students be^in their reading. Some indirect' categolrjLHhlg can 

■ • '■- - ' ■ ■ ■ :, ■ 

be accomplished^by waiting the wordd in unidentified categariesr such as* ' 
by parts of speech, or by>«g^netal subject classics', but no othiet tnterrputto 
in the story narration st^o^ldtlbe un 

/ . • . ^ , ti " ^ J^- . . : . . . " ... /. :. 

Some use of genetal vocabulary guides' can be madV to the 

reading^ as the teachep s^es^ some vocabulary concept that the ctaifiTs as a 
whole can ppntribute: tg - (under Ihstructional Framework Guides) 

butv'^sud'lly'more^detailed guides for vocabulaxy should be us^^ tb ' \ 
implement the 'chapter-by-chapter study guides. (See Appenditx F, page' 51) \ 

An example of such a whole'^class inductive vocabulary «exer else is 
the use of the instructional framework niethod . (See alsd under B 
'^^El^truct^^p: Framework Guides, ^i. -9). applied -to a given- key word or phrase 

'that cari be ^aturally spread out in metaphorV in literal association, or 

• , > ' • '-^ 

in structural, etymological and phonetic analysis, the class as a whole 

' ' . '-^^ '-^ ' ' * ' ■ ' 

brainstorms a given^ word adding assoc^^^^ of meaning, bit-by -bit to 



^the framework^ following .the planned directing aiid hinting by the teacher. 

.8- - * v^. ' , 



A word should be chosen that ties tO£eth<^r many ris^trlngs o£ plot» , 
character develcfpment and theme. Th^ foli<>wlni|,illu^ the possible . 

vocabulary Instructional framework t^ii^t ar class^^and J^tQ teadijiqr could 
develop together on the blackbojaipd^,:. (^ee' Figure. 1). 

As a ftirtheF aid to vocabui|.ary-study^^^t;he follo^jlng might be presented 
to the class either deductively, as av,m;Ij|Qieographed pass put/ or better yet; 
Inductively, *s<asklng the m^bers of j:he clas$ to give their methods o:f . 
leartvlltg new worda; they willj when pwperly primed, contrlb^^^^ jointly 
to the following llstiing: ./ v : fi<;<,:ii^;. ^ f 

^""-^ . I WAYS; OE-.RE<:0G!^Iza!jG NEW WObIdS. 

/ 1. Sound ^it out ( phonetic clues) and tr^ to remember how you 
have heard tdie word r^^- use^ your .oralji-^ 

2. Take dt apart (structural clues) anc^ think what each part means. 

3. ' See how It fits with all the rest oi^ the words around It 

( Context Clues 
♦4. Look' it up ( Dictionary ) or ask someione who knows, 
5. Use your imagination -.^nd thinly. .ab ojlit tlie rel a^tlpnshli)s the 
word brings to mind (Metaphor )! (as in V^f lddle-^foot^4") 

B.- IWSTRUCTIONAL FRAMEWORK GUIDES ^ rtf r 

■* * ■ * - ■ 

r , Helpitig the students to construct instructional framework guides is. 
important 'to helping them gain the basis for effective detailed, analysis 
techniques, especially for the analysia of the plot, the charac.tef^^ 
development, or the theme of narrative literature. Such over -vi^s Are 

/understood ^d taken for granjted.lp $he^preparal;ipn tQ teach expository : 
literature, but ar^ of ten overlooked by; the tc^ach^r when presenting 



ratlve liters t^re. The tenden^^y by tt^e teachci): to get icito the story, 
chapter by chapter«i should be avdided for the preliminary stages in . 



Study of narrative literature. 
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Rather 9 the students should be called upon after completing their 
Initial pleasure reading of the books*^ to fill In blanks on a charts 
'diagram, or some sort of visual structure^ under the guidance of the ^ 
teacher 9 who has 3tawtt^ui>^^.tb^ beforehand^ 

He should not, however, merely tell the^ i1la|en^^ 

them to construct the structure themselves, following hints and leading 

* , « ■■ . 

questions provided by the teacher. The teacher keeps adding to the structure 
or c^lnatructionalr framework on a blackboard or overhead pro j^ction^trans- 
parency. The teacher may give some of the topics and draw the label 
bbxeB and arrows leading to new rel4tlonshlps, step-by-step, a^ the class 



calls .out ldea&. 



A' 



^ If the. teacher's original preconception of the frknework Is changed 
Ih the process of class <:ohstructlo this is even b^etter, for there' - 
ishould be no preconc&ii^ed notion of the details in the structure or 
' **framework". It Is sometimes interesting for the students t^ompare . ^ 
their results later iJ?lthv their teacher's plan, ao the teadheris plan 
coul4 be projected op the overhead projector. After discussion ^atid 
comparison with tli^ atudentsVverslonV the^eacbctr's vct^ put asl^e. 
A blank framework dan be a6ed later fpr a rfevlewrex6rct*f6, %*j^.th the 
students using th6i¥ texts to feeonstr^ibt individually pr in groups 
the class's oif the teacher's framdwor^c^^ Putting chapter^ and page 
numbers in .the blanks Is also helpful fcr directing atudents to the . , 
paglBs needed for re-teadlrig and latet study. ^ - \ 

Below Is an example, bf s.uch an itistructional ftamework f or the plot . 
structure of SHANE ' (SW^ Figure 2). The attuct^re tised la that of a 
computer progr^oottning flowchart, whii^h indirectly prepat^s the students for 
"re^ding^' such fltaw ctiarts In later science and mathemlatids content study. 
However, its primary use in the study of. this liovelJis for training the 

1 r I ' ^ * ' 

Student to recognize the logical cause and effect relationships and the 



\ 
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Interr^ei^tio^ships of important details in the sequetice of the* story. 

Policing is another example bf an Instructional fr^nework (See • 
Figure 3) lineal ing with quotations from the^^book that refer to the 
character development of Shane, specifically tp that of Shane himselt, 
^^^€'inain chaf\acte^. Since. the novel is basically a character study, the 
plot climdxel^\^nd subclimaxes are more appropriateJ.y* combined with ^this 
character-development framework rather than isolated on & separate plot 
Structure framework. Note also that since Shane loses his struggle to 

• . ' •• " • . . . ■ ' 

escape his past/ at least in the scope of time in this novel, that the 



chart Itself graduates downward* This type of instructional framework is 
one which the teacher should devise, for his own use in planiiitig. It Is 
perhaps too difficult for the students to devise for th'ems^ves. It is 
suggested that it be "used for a reasoning guide (See Figure 4) at the 
close of the unit of work on Shane; after the students have completed the 
basic vocabulary and reading guides* (See explanation' of reasoning guides, 
p.. 13) ^Work^ng out 9uch frameworks and guides; (See also Figures 3-6) . 
Should aid th^ in , their later implementation of toore sophisticated , 

. ♦ ' . . . f ' f ' : I ' » ■' » ■ ■ ' , • *- ■ . " 

• - ' .' * • * o - ' ' *^ \ . * * I , ' ' 

reasoning guides (See FigOr^ 13)' in the aspects of symbolism, character 
descriptions, poetically-writt^ passages, and subtlB sub-^plo.t Interplay ' 

' ' ' • • ■ . ■* r»r: . ■ . . ^ \ {. . . 

between minor ^characters and main characters. The guide, to the conflict 
in Shani^'s past can also be useful for later jgrOup discussions ^ when it ' 
becomes necessary to search throu^out the book for related details and 
quotatilbns. It is too much to assume that students cdti scan an entire 
novel quickly enough to find essential particulars that support, 
generalizations. They must have this sort of index** provided* for them. 
Early practice in their education following such reasoning guides will 
make it easier for them to take notes later on when doing their own 
studying of 11 tera,ture works. ..... • . , - 

- 11 - - . ^ 



READING GtflDES h * ^ * 

* Part of any gjodd teacher's preparation should be an awareness 
of the nature of the ^^es.tl pits he asks his students^ to answer,. The 
professional literature today is filled with e?cplar\atiotts/ commiBntary 
arid debate about behavioral objectives and about our knowing before ^ 



we teach what 



it is 



that is necessary for pur studefits to know. After 
wfe determine prior i^i^, we should plan for time ^ots that give 
appropriate propottH|pn to the concepts that we find necessary. \ 
When dealiAg iwiiih cognition, orttfe development tf the power to 
think, we need to cdnsider seriously^hoW much time we spend developing 
each essential i>art of the sequenbe necessary to the logical structure 
df the formation pf an idea. The development of the power 'to think in 
words is the provinceyof the fnglisli teacher, but we also as English 
beachejrs need to supervise what materials our students use in other 
classes. For example, we should survey our students' science and 
social studies textbooks to determine how many of the chapter ending 
questions concern details or the a8|>eets. of simple recall or memory, 
and how many of these questions call for the students to translate, 
interpret, apply, analyze, synthesize, or evaluate. If we did t?hi5, 
we would probably find that 80% of such ' questions deal with simple 
knowledge or memory. Do ^e also, in out own classroom presentations, . 
require an inordinate amount of recall of simple knowledge and memory?* 
Do we lecture at our students too mucti and require that they regurgitate? 

The Taxonomy of Genitive BelBavior reproduced at th$ end 
this guide (Appendix. B) has been JListed from Morris M. Sanders 

^ . ■ _ ^ ' ' y ■ - * '.-^ ■ ' - 

CI Classroom Questions , and, was provided by Meredith Johnson, reading ^ 
♦ consultant with the Cincinnati Public Schools. ^ ClaQsrbom Questions 
is a nice little p^erback that thoroughly explains the scope of ttie- ^ 

- ^Norrls m\ Sanders, Classroom Qtiedttons; What Kinds? (New York, 

Harper and'^Row, Inc. 1966-. 
' • : - 12 - ' 



cognitive act, and -it draws our attentlonr^to ouijr otm queiai^tlonlrig methods. 
The questions l|ivolyed In the reading guide "in Jlgute 7 hdye fl^e coding 
of the flfty-four r^t^ional levels from t:h Is taxonomy. The jfeader, there- 
fore, may wish to consult Appendix B to see if he. agrees that each,; 
question so codqd In Figure'' 7 does evoke the partlculai; ^behavioral ' 
objective noted. Sometimes a question can e^oke more, than one kind of 
idea, especially when a group Qf ^studeritls work on a question* Also th€i 
j;eader cah be thinkihg^liow each questfon is directed,, and ho^w it /cdmpates 
wlth^erber's three levels of comprehension, Generaflly, but npt ex-r/ • 
cluslvely, the activities in A and B of the Taxonomy Iti Append^Lx jB are 
on HerbeT's literal Levjel; C, D, apd* E are on the Interpretive. Level ; ' 
^ and F and (J are dn the Aia^plied Level . /The asterisks refer to the Herber 
.^levels: one asterisk for Literal, two fo^r Interpretive^ and three for 
Applied. , ^ V " ^ - ' ' 

). REASONING GUIDES - 

J S ft 

The act of reasoning i^hardly ' any different, from the act of 
reading, ."but in order to designate separate concepts -of the cognitive 
4ct, and- to encoujrgge and develop Independent reading ability^, we devise^ 
reasoning guides.^ Figures 4, 9; 10' and 11 -^lllustrate- sdme. . / 



J • E^ch* classroom will have provision&v made 
on varying levels, of pro£lq^.ency in each basic 
The 



or multiipie exercises 

reading skill areat 

ese specific practice exercises will "be tiiimec graphed "pages or' wages 

ta^etl cup of published workBocdts, and they will meet individual needs 

as ldentj.fied by the prertest. At given tJjnesi rather than drilling 

ehe vliole cl.ass on one language or reading skilfl concept, the^ teachers . ; 

_wtl Indirect the studBntto ^JOTklxi^^on ^exercla^ thet they have .prescribed 

for him and have listed in sequence withirr^a personal f otder whicth remains 

in the classroom. Some of the texercises will be designated from the 

V new language texts ,^ but it is important to note that students will be 

working on concepts that each.need& individually, rather than on what 

♦ . • ... ^ » 

inay o;r may not be g6od for the wHole ^lass. See Figure 14 for. an 

example, of such'^an exercise drawn from' Shane . This method is clearly^ 

'* * ' 

•* ■* ■ ' ' 

^pounded >y and thqugji. it seemd to contradict the wholifitic approach 

recommended earlier (See'p. 5), it will pr'ovide solace for those who 

despair of the Platonic ap^acb used excltisively. Throughout all of 

this program, the attitude must prevail \hat the reading .teapher sji^uld 

/ * " '\ ' ' ^ \ ' ' * 

be able to cope with the classroom. teach?er*s- favorite methods. If it is » 

ft 

to succeed, the reading teacher's method must be flexible, rather than 
' the classroom teacher '^s. The reading teacher's method must prove itself. 
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IV. Jfill^lRIALS ^ ^ ' ^ : \ " 

Basic to any consideration of varied Individual talents; needsj, 
<and interests among students Is a simultaneously varied ofi^erljng of 
multiple materials on each theme or concept, and also materials 
written on mult^^levels.• Just as the approach for tn^ reading 
assistance will 'be to\provlde study guides written at different levels 
« of/ student competency; 'So al^o the published materials "available wlll,be^ 
Qf differ lng\levela of comprehension^ With thiA phll6acphy la mind, 
the readln'g* teachers have su^ested th^t i\ew reading materials be added 
to the seventh grade curriculum, materials which ate In keeping with 
the phllcsTsopl^ of tl:^ present Thematic Approach. 



• • \ 
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Figure. 2 



INSTRUCTIONAL FRAMEWORK of tfhe Plot Sequence of Shane 



Ch. 1 

petunj.a In 
hatband 



p. 4 




Ch. 1 / 1-9 

"straiflfht' grain^ 
clear/ througn" 



Ch- 1 



6-7 



"fenced-in" past 
like fenced-in 
pasture 



C3i. 2 , * 9 19 

the new cultivator 



Ch. 3 29 

Remoying the 
stiimp' 



Ch. 4 29-39 

"dha^^d^'in soaie 

firm forging 
for other things" 




4^.Ch. 5 39-41 
Cowpunchlng 



Ch. 6 46-47 ; 



Ch, 


5" 41-45 




Guii 


"play" 






' , ,. 





The homestead 
ers ranks 



Ch. 6 45-55 

Taking sides*' 
and picking a 
fight 



Ch '. 6 p ' 51 
Cherry pop 



I 



Ch'. 6 

p 51 
Uay tongs td 
the black- ! 
smith I 



Ch. 7 5$ 62- .. 

Two bottles of 
soda pop 
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Ch. 8 63-66 

A woman ^8 power 
of persuaibion 

-4 ' 
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Figure 2 • ' ; ' 

INSTRUCTIONAL FRAMEWORK of the Plot Sequence of Shaife, cont. 



. 1. r7~: 

Ch. 11 » p. ,66 

The ^'business 
agent"* 



Ch, 9' . 67-76 
Morgan's fall . 



Sh, 10 



76-80 



Quiet vidfory * 
ride home 



Ch. 11 81-93 

The first hcJiqe- 
steaicter dies - 



Ch,» 11- p. 81 

Rifle, loaded an^ 
^ready / 



Ch. 12 9a-98 

^ S tarrett and Shane 

refuse to change 
sides 



Ch, 13 98-104 

"seeming iron was 
lagain steel" (102) 



Ch. 13 p.v 101 

Shane puts oh his 
gun. 



Ch. 


15 


p. 117 


The 


fence 


post stays 



Ch. 14. 104-114 
Th0 final battle 



Ch. 15 114-117 



Shane is gone but — 
'"hero to stay." 
(117) ^ 



Ch. 15 p. 115 
Another soda poiij, 



Ch. 16 lia-119 

"grow straigfht inside 
as a taSXi should" (1,18) 
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<i- . " ^FIGURE 4 

REASONDJG GUIDE ' -V . ■ ., 

\, - ■ . to accoiupariy • • 

• INSTRttCTIOlIAL.FRAi'IEWOmC^ SHME^S STRUGGLE PIiIh HIS PAST ' ^ . j 

Directions: ' * . * ' . 

The^ollpwing sequential list of quotations attetnpfeS/^to be a C9inplete liist-of 
all the places in' tl>e novel Shane that tell about Shane ^8;^1:ruggle within himself*, 
to try to overcom^''*his past. Th^^ list should be used with 'the chart or instriic- 
tional ^rjamevzork that .G^to^/s th^ "ups^' and "doxmfi"' in this struggle throughout the \ 
book. Note that Shane ^fcs^s hid struggle; theref ore ^..th^. chart, like the doctor's 
^ospital chart of a person not getting^ b:etter, goes doxTji more than up^ so Shane 
starts off thinning and by the end of the bool;, he himoelf says that he has lost. 

Re-read the section in your t-ekt referred to *by each quotation. If you (or 
^your a^-ou^ members) think ' that av^^im qpiotatipnJ s^^ Shane ia ildnaidering 

changing his past, or that a. given quotation shotm i^^ help for him to' change his 
-past, then place all (for Winning*) in the blank befoir^-th^ quotation. If yoii think 
that a. quotation shows the ,opposita,;^thjat Shan or 
repeating his past life, or th^vSo&e' ciy^TOStaoce. is at =x^0rk to keep h'lm a 0un- ' 
fighter, then place an X .(1fof La^^^^ ' tf a qjaqtati'dn does no.t fit 

either Winning or" Lps^^irig,' put atf blank. l^\ja^ f^^ ones have been done • 

for'you. I ' ' ■ ' 

■ ^ "something intqjielble and cold aftd" terrifiying xtos there 'in the air between 



I fl 



'"SomethtrngV** Seething undetneath dtie ge^itleness.> ;:;'iSointet^ 
•VHystortous?' suggested fatlier."'^ ' ^^ 



• • • 



Yes*, ojS course. M&rsterious. Rut tnote than that. Dangerous.'" (8) 



vVt) , /"Dangerous all riaht . . .'But riot t:o us, :<i^^.': donH-tHink you ever had d. I 

sa^er man in y^ut^ liouse. (9) ' :f . 

: W "Hoi^y he turned to look out . the x^indow iand his Xipa tightened.'' (10) 

' ^ , "reflected in them (6yes) was st3ig# paijfii deep^xTi^^ (16) 

"A man haa^to pay l^i^ defct:^:/^^ a 

^ ""They (eVbs) x;erxa aflame xTitb a Concentrated cold fire# • fierce energy 
* suddenly burning itt Jiim^ pouring through Him in the singld coordinated 

■ ' 4tive." (2&)-, . \ ; /-rv-i//-,-;. • ■ ' 

;V 'iArq you running ax^ay from anything?'* (31) - L, 

„ "It's al^74ys tihe ..* the old v/ays die hard." ,(32) 

'■ ■ • ■ ' , ' ' ' 

. . ' "4i|jdden fiercje energy . . burned in him . . . This last slept in him.'' ^34) 

• • ■ ." ■ ^ '^ ■ . 

V : /'He tras shaped in some ffrm forging of past circiitnstance for other things." 

"That's one question I'll never aQkhim." (38) 

""Yc?t x»hy was he sptnetiifles go s,trange and otrickeii |jn his o\m. secret bitter- 
- neeaV (42) 2^ ■■' ^ \ ■ 



Figure 4, Reasoniris Guide (continued) * \ , 

^ "But it puzzled tfe that a man as deap and vital. . . should be riding a. lone 

traiil out of a closed and guarded past." (30) ' ' 

« < ■ ** 

■■ , "A iqueer light flickered in his eyes and was gone.V (43) 

^ "haxids seemed to h^v^g^^ intelligence all their oxm, a mere taovement that 

needed no guiuflance of tRSught." "anid you knew atv^once it was doing whatsit 
was created roifl" (435& : 

' '^'JjCfien the hand around the gun whitened..." (44) . . » 

f 

^ "He raised his head and rthe mouth vjas a bitter gash in his face. He eyes were 

fastened on the mountains climbing in the distance." 
'"Shane! Shane! ^/fiat's the matter?^" 

"'He did not hear me. He v;as back som^vjhere along the deep trail of the 
past.'" (44) - 

^ "The first cutting edge of coTd was creeping dotm from the mountains." (45) 

' ^ "More than Che summer was over." (45) 

"He was Shane i . . That Shane waS'^a marked man. • • as a sort of symbol." (49) 

. "about Shane's past" (49) 

rs -"But I used to watch Shane closely myself and wonder ho^-; all the olow-climbing 

tenseness in our valley could be so focused on one man and he ^seemed to be so 
.indifferent to' it. 

"Far of course he was aware of it." (49) 

"a lot of neV7 activity across the river.. It was surprising hox; ofteri 

Fletcher's coxzboys were finding jobs to do ^/ithin view of our pltice/" (49) 

' ' ' / 
"I said I'll take it in." (50) / 

"it seemed to give him^ grim amusement." (50) -/ * 

"I could have sworn that Shane i studying Chris in his effortless way, was 

obmehow disappointed." (52) 

"his voice was like x/intor frost." (52) 

^ "the knuckles showed white." (53) 

^ "rich V7ith an immense eagomeso." ^ 

"fierce concentration in him, filling him^ blazing in his eyes." (53) 



"He looked away from Chris, past him,, over tli6 tops of the swinging ^doors .. . 
on into the distance where the mountains loomed in their oim unen4ii:ig 
loneliness." (53) 

"No, Will, He wasn^t afraid of Chris^^-iae was afraid of himself." (54) 
"Tliere's trouble ahead, Will. The worst trouble we've ever had." (54)^ 
"You could sense the contempt building up in the toxm#" (57) 



r 
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Figure 4, Bpa^oning Guide, (ccftitinued) 



!"rhey resented th^t he W4g^"iink«<^4t<) them* ' And as d result their ppinion of 
" their father was changing •''^^ 

"That was vAiat finally' drove Shane, .he did aot care what 'anyone, any where 
thought of him. Except us, .his folds. And hie knew that with us, he 'was one 
of us, unchangeable ^d always.*^ (57), 

"But he did care vAiat they thought of father." (57)' . '^-^^ . ' • 

■ . . "I mean TJhat you've done to Shane." (62) ' 

■f ' . . '. ^ , " ' ■ '. • ' \. ' . ' ■ ■ 

"Shane v/as changed. JHe was restless v/fth some far hidden .desperation." (63) 

* . • ■ ■ - . • ' » . 

♦ r "roo1^.ing out over our land where the last light of the sun, novj out of sight, 

would be flaring up the far side of the mountains." (64) * ' ' • 

• . .. . , , . _ . ■ .. .. .. ■ . , . 

' . "He seemed to f eel . that he needed to justify himself . . •" . . * - 

"You can see that can't, you. Bob?". . . Surely you can see tlfat, Bob. 
Cto't you see that. Cob. "-(64) ■ \ . f . 

^'l-said you won't losci this ^lace." (66) ^ 

"He flowed into action." (71) ^ . 

'^fierce enerj^y. He moved like a flame among them." (72) . * 

"He looked only at us , at father and mother and me an3 it seemed to me that 

it hurt him to see us there." (76) ' . ' ' . ^ 

" \ .- ■ -. 

"The fire in him banked and subsided." (77) . ^ . ^ ^ 

. .his eyes blazed refusal of sympathy." (77) - \, 

". • .the spirit in him would sustain him thus alone for the farthest distance 

^rnid forever." (77) . . 



'A woman shouldn't to aee thiftgs like that 



(7$) 



"Yes. It's murder. Trick it "out as self-defense or with fancy words ^bout an.,' 

even brealc for . a fair draw and It's still murder. He looked at father and the 
pain was deep in his dyes. But there was only contempt in his voice as he, 
tuipneffl to the others." (88) ' * 

■ ■ ■ ; - 1 : ■ ■ ' ■ ■ ■ ^ . - ■ ^ ' .. 

"baxtling something within him, that old hidden desperation..." (91) 

\ ^^f I^4(Jnderstood him theii as 1 do now, I'd never ha:ve got him to stay on here* 
.But^L^^^dti' t figure Fletchdr would go this' far. Shane won his fight before \ 
/ ev^ir' he came riding into this valley. It's been tough enough on him already. 
/ Should we let him lose jiist because of us?' " (91) • 

■:4 .* "Shane took the chair I had used for the games x|ith mother. He swung it to 
the house wall ahd bent into 'it In that familiar unconscious gesture ajid he 
too, looked into th^ ^ist;ance,tf" (09) . ' v - 

. "There wjaS -a^ sharp' sound behind us xi^.the porch* Shane had risen so swiftly 
that his chait/had knoel^d agairist the wall./ His hands clenched tightly and 
his 'arms were quive'ri^ng. His face was pale with the effort shalcing him. i:e \ 
V* was desperate t-jith ^n inner- torment , his »eyes tortiired by thoughts that he I 

could not escape, and the marks were obvious on hiii and he dici not^-care.'* (lOQ) 

• • • ■ - "-27 -'^ N - , . ' 



Figure 4, Reasoning Gtjidq (continued) . T 

, ■ . . « . ... ^- ' 

- • ^ '*He was staring over it (pasture) and the grazlj^^steers at the great lonely 
■ mountains tipped \7ith the gold of the sun now roBfing dom behind them. As I 
watched, * hie stretched' his arms up, the fingers reaching to their utmost limits, 
grasping and grasping, it seemed, at the glory glovjing in the sky..;- There 
; was'^some subtle, new, unchangeable, ^certainty in Rim. He came clbs^and I saw 
' that his face was ^uiet and untroub^led and' that little lights danced in his 
eyes." (100-101) . ^ • ' v 

"You could see ^riow that , for the first timie this man V7ho had been living v/ith 

us, \7ho was one of us, was complete, was himself in the final effect of his 
. ^ being.*' (101) • / ^ ^ * • 

^ *cr ' ■ ' • • ■ - " ' 

, "that this, this at last j wafe Shane." (102) 

"He was tall and terrible there in the .road, looming up gigantic in the mystic 

half-light. He was the man I saw that first day, a stranger, dark and forr 
bidding, forging his lone way out of an unknoxm past in the utter loneliness 
of his own immovable and instinctive defiance,. He was the^ symbol of all the 
, . dim, formless imaginings- of danger and terror in the untested realm. of human 
potentialities beyond my understanding. The iiri{)act of the menace 'that marked 
him was like a physical blow;" (105) 

"'It's a loVely land, ^6b. A good place to be a boy and grot-/ straight inside 

as a man should. (106) 

' *'This was the Shane of the adventures I liad dreamed for him, cool arid compe- 
tent, facing that . room full of men in the simple 'solitude of his own' invincible 
completeness. "■ (108) ^ ' v ^ 

"'I gave him his ehance,' he murmured out of the depths of a great sadness." 

(110) 

' : ,. ^ " ' ■ .y- .. . ■- . ■ , ''^ ' 

'"A man is vhat he. is. Bob, and there's no brealcing the mold; I_tried,that 

and^'ve lost. But I reck.on it was in the cards from the moment I saw a ' . 
freckled kid on a rail up the- .road there and a real man behind him, the kind 
that could back him, for the chance another kid never had.' 
lBut--but,' Shane,/ you — ' ' - . / 

^ 'There's na'^^going back from a killing. Bob. Right ^br wrong,' the brand 

sticks and! there's no ^oing back. It'-s up^to you now. \Go home to your mother 
and father^ Grow strong, and sttNaight and take care .oi them, Both of them.' 
'Yes, Shane-.'" (113) ' • ^ ^ ' V 
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Figure 6 \ . r 

(READING CUIDE to s^ccompiany; instructional framework* 'jLand') 



(A3) Who are the homesteaders? ' . ... 

"* ' ' . !• • -*'-■■ 

Directions: List the names of the home^steaders below and find the place 
» . in the book that describes each.- "Note the page number and 

p^jragraph opposite each name*. / v 



2. 



■4. , 



7. 



I'J^o are on Fletcher's side? 

Lirectiotis : List the rfames' of those who are oh Fletcher's side- and find 
the place 'in the book that describes each. Note £he page 
' apd paragraph. number opposite each name. 



1. 



3. 



,4. 



(Bl8) j^-^ t ^^6re D/irections: After your group has found • the .above information, «ecide ; 

among you whiqii character" e^ch of you .wi 11 , choose and write' , 
a shr6rt paragraph of description ih*your own word^for that \ 
character. Decide vjhich character you want sf^^'na two group 
mfembers have the same character. Turn in the finished 



paragraph tomorrow. 
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t Figure 7 , I 
READING GUIDE:- Diredted Reading for Detail, Chapters 1 & 2 of' Shane) 



Directions: jirst try to answer* ds many of the following^iiuestions for yourself on 
your aim. paper in short answers... Then after-* you have looked them all 
over and tried your^e^, ffliisJi/the rest with the. other members in 
_ ' your s^^ou^. Page* ajia\paragrapb numbers are after each question , to help 
you find the. place in your bbok* Don<Jt worry about the funny numbers 
\ and letters and asterisks to^^the left of e^ach question. * They are jEor ' 
your teacher* s use. :^ * ^ »^ » 



(Al,Xl6) 1 



(Al,X?-6) 1. In the last seixtence on the first page, which' finishes on top of page 
* tw0j and going into the first paragraph on^ page two, man^' first " y 

consonants are repeated in words clo^e to each other. Find the four /\ 

- ^ combiiiations o£ themi and list them* (p^ 1^ paragraph 4 > p^ 2^ 

paragraph- 1) . ' 

(F45) -^^^^ 2. How does the repetition of first consonants (above question) affect 

you when you read- the parag^raph? ^(p. 2. paragraph 1) ^ ' • 

,(C27) ^---'^f 3. The person telling the story keeps talking about a "cl^ill," or a physical 
(E43) , feelitig of cold that- comes, over him. VJliat causes it each time he ^ 

mentions it? (2,3; 3,3; 4,1; 4,65 16,2;' 16,7; and 17,3) . ' . > 

'■ * ' . ' , " ' ' . ^ .- / ■ 

(AlO) * 4.. VJhen J:he stranger go't off his horse, he did it in aj t:ertain. way. 'Be 
(B21) " able~4o show ^ your group members, how"" he did, it. What does this %7ay « 

(C26) of ''dismoutitiiSg" show about his past?^(3*;7) ^ • , • 

('C2ji) ^p'^ * 5* I-lhy did the st^an^er let th6"tibi:3e the water from the trough 

* before he drank some? (3i7) » ' - ^ ' / ; 

(C27) ^vvf 6. IThat do the references to the petunias tell *us ftboiit the stranger?^ ' 
(E43) ^^^^ (3,3; 4;1) . ' ' * ^ ' - 

(E43) 7. VJhat do you sui^pdsp father has "od his inind" when he trifes to get the 

(F53) 'VVr.v strange^ to stay? (4,5; 5,1-3) You may have to x^rait bntil' latter on in 
the book to figure this one out. . ^ ■ n 

^ , - * • . - , ^ ' . - 

(Al) * 8. IThat did Shane say that gleased the boy? (5,7^8) ^ . • . ^ 

- ■ ' . - - •■• -.^^ ■ \ ■ , • » ' ' ■ 

(AS) What did m^ither do that. was "unpredictable?" (6^2) - ' 

(Ar3) 10. What is tWe "pattern" of the supper talk? (6,55/ Describe' it in your , . 
(B18)| o\m V7ords/ , ^" " ^ * * . v 

(E39) / • ^ ^ . 

(IV22) 11, xn 'what \(ay does Bab describe Shane' s^ past? To ijhat does he compare, it? 
(bottom 6-tdp 7) This question is really a continuation of #10.* 

(Al) -'t 12. What was "no trick'' for Shane? (7,1^) Copy the vjords from 'th6^ paragraph ' 
that state what' "That" means. ' ' . » 



(C25) «^ 13. What 
:J' Starrett 



is the difference betwem Fletcher's Vay of rafsiioig be^f arid 
ett's way? (7,4-5) ^ . \ - 

(A5) ^- ^ 14. I-Ihat^ik the problem that Starrett/is giving i?letcher? .(bottom 7-top 8> 



SHAKE -.Figure 7 (qontinued) 



'Complet^* the foll^/ing statetnentc by choosing the one test answqr for 
from jiJie four choices (a,*b, c, or d). , 



each statement 



(C27) 15. Joe Starrett learned that Shane V7as a good man ("special brand," 

(E38) --'^ "straight giraitt clear thrbugh";j by using his (B,5) 

.(E41) VfV.- c; logic * a ^ 

(F45) b." knowledge of farming . .. 

c^, past experience with people 

d. conversations with Shane - 

(C26) J.6.J tiarian liked Shane but 'had some fears about him. (8,3). She was 

(E36) iising her / 

(^41) "iVtff ^ a. knowledge of human beings 

(^^5) b; v7oman's intuition 

c. observation of Shane's physiczll appearance 
• ' d.' all of thfe above " . ^ 

(C27') 17. How did Marian (I'lojthet) kpow that Shane must have come from 

"Tennessee or some such place?" (9,3) • ' 

(F53) ^rf-v 10. miat made Marian Vsisgle?" (9,5) 

•(B20) * 19. VJhat. meant "more?" (9,5) 

(C27) 20. Uhat made Marian *'whiok" back to the. stove? Why is whisked a good 
(C28) .wordhete? (9,5) • 
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^ SHAiTE ' ' 

I . ' ^ ^' Figure 8 • - / ' ' 

(READING GUIDE: The eLipsig (...) and the interrupted statement (--) ) 

■ . ■ ■ • \ . ■ ■ . 

Have you noticed that the author i^^ fonc of aoiac c cora::ontdri nctic device or trick 
that lets you complete v/hat he has started for you? Most of thd time it is a 
character uho stops ^n the middle of vhat he is saying and either thinks the "rest, 
or he figures that you knoy the rest anyvzay, so he says no more of that statement. 
In real life conversations you have probably done the same, • 

' - , ^. 
Directions: pan you complete the following elips'es and interrupted statements? 

What x/ould you put. in the rest of each one? Fill in the blai^dc lines 
i/ith your own statement ccnnpletion, after consulting" the book ^o get 
^ the whole idea of wJiat h^s been happening in each case. - TJie first one 

has been done for yoU. ° 

(p. 5) ♦ "A man who v/atches... what's going on around him will make his mark just 

like Shane probably' hg^ . " , 



(p. S) "Something. _ 



7' 



(p. 11) 'Vmd besides- 



(p^ 16) **Hg/s just a cheap, tinhorn- 



(p. 17) **lIow where do you suppose — 



(p% 17) "there's no Call for you-- 



(p. 18) "Lots' of time v;e havq folks in for meals, and- 
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SHAITE 



(READillG GUIB3: Description In Shane ). ^ * 



(A5) ''f : Activity . * ' ' ; 

Dircct4.on« : .'\Jith the other rr.ernbers of your c^oup^ looate^n the first' 

tx7enty pa^es of Chane all the places where a facial physical 
• reaction is noted, especially of mouth, lips, eye ij^ovement , 
lines in the face . " 



--<ir- (cut on- this line) 



• Activity II - \ ^ ^ . 

" \ _ * w 

Tlie follouins list should coiitain most of ,the physical, (facial) reactions 
you have found in Chaptercf 1 2 of ShaAe. Use it to check your list.. 

(P* ^) ^' ^ '^'tiny x/rinkles aroUnd his eyes" i . 

. (pv^O ' eyes ''still and steady" ' . 

(P- ^) • "eyes borin'c at father" 

(p. 10) . "looked plisadincly" > , . 

(p. 10) "lips tightened" • ^ ^ 

(p. 11) "crinkled her nose"' 

(p. 11) ' "softened the lean ridges of his face" ' 

(p. 14)" "glanced sldex/ays" 

(p. lo) "lips folding in tight' line" . 

tv (P* 15) *;eyes lost* their sharp focus" "some deep pain in them" 

(p. 17) "eyes folloxyittg father with a strange, wildness in them" 

(p. IC)'. "father winced" . ^ 

(p. 10) ""blink several times" "eye£? V7ere misty" 

(P- 19) "eyes met over the top pf the stump and' held" 

* ' . (?• 19) "with a grin little smiLe pullirfg at his mouth" 

(p. 20) "face v;as a deep pink" 

(E43) More directions: How discuss in youi: group what the emotional cause or 

feeling X7ao that, brought abobt the ^above facial reactions*. 'Appoint 
^ someone in your group to write doxm the caupe of each' physical reaction. . 

CC24) -".v IJliat problem has brought on the emotional cause of 'each physical 
reaction? 



► 



II. D. The above chould be cut on the line betx7eeh. activities and distributed in *X7o 



\^ FigurG XO 

(READIIIG GUIDE: Character trai-ts. Character of Marian in Shane.) « 

• • . '^v. „ ' 

directions: From what x/e notice of a book character's actions and uords, ue^ can 
eventually form a picture, of a real person, and \je theii^can describe 
0 that person by usin^ certain adjcTctives that refer to character "traits'** 
in that person. ^ • 

The follox/ing. adjectives are listed for you; they describe Mariah. The 
numbers after eaclx. adjective are the page numbers xAiere we can find the % 
action, conversation or statements by.jKhe teller^ of the story (Marian's 
^on, Chris) Chat give us the idea for each trait in Marian's personality 
^or character/ , • * 

• » . » 

In -your group, 'after looking up each of these adjectives in the 
dictionary, discuss where each of tthcse ideas is located and copy dotm 
' the wor4s from d^e book that prove that each adjective is a fair des- 
cription of Marian. Tlic first one is done for* you. ^ *^ ' 

coy- (means "pretending shjniQffs or modesty"), 
0 (P* 5, paragraph 5: **Itothcr gAv<i wjiat in a girl I would have calle^' 

a giggle. 'If I'm any judge of men,' she said, .'that means more.' 
'And she .whisked Uach to the stove.") 

persuasive (pp. lO-ll) ' . 



chatninp^ (pp. 19-20) 



flattorinr. (pp. 11, 19) 



r^piteful (p. 19; p. 20, paragraphs 5-7; p^ 20, i^aragraph 0) 



wise, prudent (p. 70) 



loving > faithful and lofyal (p. CO) 



Figure 11 ' 
REASONING "GUIDEj Applied Level 

Shane may have lost his struggle with his past, but others won by Kis 
losing. Who were the winners and what did they win? Bob was not the only one 
to be' able to keep his valley in t»hich to "grow tip straight inside." 



^ ■ 
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SHAl^E 

Figure 12 

X (Reasoning Guide: Fulfillment of Life), 

' ■ ^ ■ ■ ■ ■ ■ \ ' ■ • ■ 

It is. only when a peVson finds purpose in \iis li'fe, with W go^l to reach, 
that he trill x^ork to train himself, pit himself against all od^s, malce;severe 
sacrifices of his oi/ii pleasures , take risks and ^endanger even h^is ov/ri life, all 
in order to falfill this purpose pr to reach this all-consuming^ goal. Then he 
finds happiness and satisfaction in his work, nobility in h'is accomplishments, 
and praise and gloif^" f rom his fellow strivers, "The othe^ citizens who have not 
such purpose or goal jealously complain aglainst such fieople or try to Jose them 
selves in unfilfilling pursuits that never satisfy them; their lives becoming * 
less and less fulfilled. 

Apply the above theme statement to the novel Shane . Ho^rhas ^ch m^jin " 
character shovm himself as an example of it? Even Fletcher*-fits . 



t3 
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Figure 13 . . ' ; ■ . , • ' :^% 

IDEAS FOR ADDITIONAL REASONING QUinis ^ . V ' 

V ' The following questions will lead the teacher to add Itlonal' ideas that 

he can construct intp^ reasoning guides or reading. guides for the novel Shane , 

, 1. Why didn't Flgftcher haVe any family? Dp you thii^k'^he author Wants 
lis to get some impression of hi:m, contrasted with Joe Starrett, r^lative:\;to 
this fact? , • , . . / ' > 1.' 

2. Would It be possible, still today, to have a s.etti3ig like tiS^s? Have 
students project their present CH-US form of life style to *this sort iSf.o^t^*" 
west situation, (ref . to #6 below) . 

. _ -. . . ^ : ^ ^- :" 

3. What about the mountains? Does Shane draw strength irom ^thj^'tt 
(possible biblicai reference) "Os ^ d- 

4. Why did Shane start the. job with the stump withoAit„being^^^aake<|? Boes 
this action compare with his going it alone in the ^f ina^l, fight? '4 • V " 

5. Why did Joe ask Marion to get Shane to stay, eyen though he knew ^ i 
that Marion. was the one most aware 6f what they j^ere doing to 'Sli%ne by enli^tittg . 
hisVaid? Does this suggestion of ruthlessness on Joe's part mak!^, him similar td:; 

•Fletcher? . . \ • ^ •% 

6, Wh^t j^as it in MaMon's personality and character,, slfjeraining from h^r * !*v\ 
experience and background, that prepared her for being aQ effective pipneer 
xjife? (iref; #2 abbve) ' . . ^ /• 

7. VJhy was Joe Starrett the^natural leader of tsh6Nho)4iest6adelrs? How was"^]^ ^ ' 
he different from the- rest of th^? " * \ \ ^ * 

\ - . . \ ' 

8. Notice the neutrality o^" the storekeepers and townsmen. Why'dld th-ey ^^V. 
of necessiCy have tcj be uninyolved in the political dispute between the,hom6i-' . "^1? V. 
8teaders>arnd Fletchejr? ^ ''''' -^z: 

^ ; 9. When the tense situations of plot take place, the conversations be- 
come characteristically terse, presented rapidly. Exjplorlng the d^pth of * ^ ' 

meaning and subtleties in these places will profit the students in their Isnow*? 
l^dge of character development, « . • » 



It). What became, of Shane after he left the town? 
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r ■ '»V .. . ■ • ' . - - ■ ■ , - * ' 

"' .i^v ; Miaijy ^tudgjits 1^^ sevenfeK'g!tade,s;j:lll have s6!ne pr.dblemsrSpelling ^nd even, 
reading cprrectty wards tbai:^have iii: thfem.yot^jels followed by r ar 1, An example. 
\:, would be the possibli^ confusion batween ptfeserve and pgrsevere V of between • - 
r-' U thrQugh and thorojagli , * ' . . . ' . , - ' ^'^n^ 

V'^ . • ' • • . '-^ ' ' , ^ ' / ■ . . • * " " 

^ .^^ Tliere are t^zehty (20)* suchvords, taken .from Chapter One of Stmne, in the 
rollowing puzzle. Put circles «aroUnd them. Uiey can goitop tcf bottom or left 
5 to yight, both horizontally and diajgonally. The shaded bloclca are nothing. 

' : / . ' - " ^ • 

■ ; . C A A R E A L I Z E D B C D S E F 'M N 0 F 

G L H L PGA G H*A B C M T S P 1^ E A D G 

I I U G R U ' M B L I N G N S T if R B C D L 

. N E N S^L A C K E N I .N G B A C D A E F 0 

T JJ E I T J K X.Y Z N I C'U R R Y A W E P • 

E R R S E E t U S. V T W 0 R R' V W Y Z L. Q 

" ■ : ' • - ...... 

R I JS J R IC R L HCREASEDABODS N 

F B P P R I J K I G.I C P Q T W B S Y F S , ■ ■ 

E C I*'Q I X L D V FCDEJTXtI<{?ZO-T 

• , R D C R T Y M N E. H A' F G H I 0 V W X R U 

E E T. S 0 Z A F R A T E R "N I T Y K L W M 

' K Q A T Pv.U V W I G E H B R I S F L Y A N . ' " „ 

C R B X Y B A E II F J^IC U L A Cv? D E. R 0. 

E S U W Y C D tJ G T R C-P|| D « H F G« D P 
; , T E V Z Y X W V C s " Q (» 0 /a IT I J IC L- M . - 



1 ' 



Pretest of SHANE 



Readability Level ' ^ 

Directions: ^ 

This is not so much a test o.f your reading al)ility as it is a test of the 
book's ability to be read by you. In other worcLs, ue xjould like to see if \ie have 
chosen a book that is too hard for the class. 

' ^ Use any words you can think of to fill in the blanks in the material below - 
quoted from the book. • • » 



He rode in^o our valley in the sunaner of 'S9. I was a kid . _y 

barely topping the backboard ^ ^ father's old chuck -wagon. I x^as 

on the upper ' of our small corral, soaking in the late afternoon 

, ^^hen I 8a\7 him far doim the road where swung 

into the valley from the open plain beyond. 

that clear V/yoming air I could, see him plainly 



he was s^till several miles av/ay. There geemed nothing 
_ about him, just another stray horseman hiding up the 
' toward the cluster of frame buildings that was our 

Then I saxj a pair qf cox-jhands, loping past 



stop and stare after him with a curious 



came steadily on, straight through the toxm X'7lthout 



slackening , until he reached the fork a half-mile belox? 

One branch turned left^across the river ford 



on to Luke Fletcher's big spread. * 'fhe other bore along the right 

bank X7here x;e homesteaders had pegged ^ in a rov7 up the valley. He 

hesitated' , .studying the choice, and movcyi again steadily on our 

^ . • • / ■ 

Aiffhe came near, xxhat impressed me xjas clothes. 



Then one afternoon > xjhen X7e xjere otox/ing axjay the - ^ ' and last 

cutting of hay, one fork of the ' . ' ' > ^ tongs xjc X70re using to haul it , 

up to loft broke loose. "Have to get it xjolded ia 

^ father said in disgust and began to^ hitch up \ * 



team. * . < • 

Shane st^^ed over the river v7Uore a coxjboy ;; ^ riding lazily 

back and forth iW .a bunch of " "I'll talce it in," he said. 

Father looked at Shane be looked across the x/ay and he 

grinned p "All right. It^s as gcfod a time as any." Ho ^ ^ dox/n the 

final buckle and started. for the house; . a^inute and 1*11 be 

ready." 

"Take it ^ , Joe.'-' Shane*s voiee^ras gentle, but it stopped 

father . his tracks. "I said I'll tal^e it 'in/' 




Pretest^of SMNE :/ Rea!(dab:|,litjr Levfel (Continued)' 
Father ' ,/ >. 



,/ £o ^aee him.' "Damn it. all^j'jnan. Do you 

''I'd let you .go alone?' * gti^ose theyj-" v He hit * ' r 



'dh ohis otm'^7ords. t' He xjiped a hand slowly^ 
what I had never ' * ' • ' him sa;^ to any 'man . 



h[is facja and h^ said 



should haue^lcnown bet^r. „_ _^ _ ^ _ 

^hane gathered up ^4fie Jf^ins and jumped to tixe wage 



I sat ' on the 'Step below father and mother, 
lega on each' side of ^ ' ' ^ 



"I *m soriryj" he said. 
He stood £he.^|e-^siigfttly vjatchin'g 

agoil seat. 



; them, and their 

it seeni better;. I felt father's hand on 



my 



'If 



This is kind of ^tough on you. Bob." He 



I was only a /kid. 



was f^all^, talking' to himself 



' ' can\t» see the 



dovm, and 



1 - ... finish,'.. But I can 

fele. an 'end jto it . Fletcher' 11 be^ 
^ will see to^ t;tiat'. ^ ^ can ' t beal:' Wilson on _^ 



talk to m^ because 



see this*> tJilson 
done. The « ' \ X 



min,e to 



drax7. Bht~thjere^ strength enough in this clumsy bo.dy ^ , - 

ke**ep me on my fjset' t4.ll I I him, too; " Mother stirred and was , 

still, and hSls^ 



went 09. "Things could, be vjorse.; It helps a 



.to know that; |.f anything happens to him, his 



will be in better hands than hi^ ovm." 



' ^ ^ There. . . . " / , . a sharp sound behind, us on the^ p^rch*. Shpie 

\ ' . ■ , risen , so swiffly that'his chair had l^ocked- algains't; 

' ■ -wall. • His fiands were clenched .tight,ly and his atrris . 

\\ quiverir^/g.^ I His face was pale with the effort shaking ^ 

- y . HQ V7as desperate with an inner totmentri' his ey^S ' 

■ ^ ^ by thoughts that he could not escape, and the marlcff were , 

obvious on hini and^he did not care. He strode to thfe steps, down p^st us and 
aroand the corjiier of the 'house. ' i * * ' 

' ' ' ^- ' v:- ' " I ■ 'IV \ ■ ' ' \ \ ' i - ■ V 



'ft I guess that' is all, there is tb tell. ^ . - . , - folds In ^oxyTn and 

the kids at school, "liked . ^ a ' - -talk abput Shane, to- spin ^ales 4nd 
Speculate' abou^t . . > ^ • I never jdid. ^Those nights at Graf tpn' S; became 
legends ■ / * ' . ^. ^ ' 1;he >alley and coantles's^ details wer6 addled as -they \ 
^ and spread jtist as the toxm, too, gifew and "'^^ "- 



up , the river banlc?. But *I never bothered; no 

tales became in the epnstaht retellingT . ^ 

father and mother and me, ^\ \ - 



hpw strange. the 



belpnged to me, ^to 



For mother was ri^t. 
plac6 and 



/ti^thing coul4''<ever spoil .that, 



w4S there. 



^_ He^ vjas there in ''our* 

IJheneyer I ne^eded him^ he was. therei.^ I 

^lose my eyes and he would be with^me ■ \ ■ * I . 



would s^e him plain and hear ag^n ,that 

■. ■■.•;v 

I I Would think of him in' each* $f the 
me . I would think - 

instant wheh ■ 

Grafton's » ' ^ 



wh 



voice. 



r ^that revG^led him. po 



him. most yi^idlyv in that single flashing 



the 



Lrled to shoot Fletcher 01^ the balcony aj;. 

^ ^ '^I wtuld* see. again the power an^ grace of ; * 

coordinate fore s 'beautiful beyond comprehehsion*, I wou!.d see 



do.ne; 



and the weapon wedded in the one indivisible deadlijieis.- 
I would .s fee the man and the tool ,^ a gooji mafi and a good tool, doing wha^t /fiafl to be ' ' 
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STODX GUIDE — ' SHAtte Chapter 1 



Name 



i?er . 



a curious 



across the 



intentness 



river ford ' 



* rubbingji thoroughly 



iht rlcate 'de s ign 
'something ^intangible 
unpredictable woman 



quick precision 
^ J uncoti sd'iouis gesture 



magnificence 
) habitual alertness- ^ 
pump and- trough v 

drawling emphasis - / ^cuxxy awhy 
kept \pacfe \ ( shunted me off 

■ ' ■• ■ *^ . r ■' ' • " '-^ ' \ - •■ / 

I«^ Use the phrases. Histed abov^ to answer ^the fdllowingi questions. 



1. In which two phrases could ydu get wet? ■ 



2. Which ohe means eating as'triuch as the* visitor? 

3. Whlqh t^io mean^bj-ushing a horse? 



\ 



4, which one would mean that Shane knew what was gping on -ell the tirafe? 



5. '.Which means ^nioving without knowing ahead of time what ;gou are going 

to do? : . ^_ ' ■ ' . I ' . 

.11.^ Finish these sentences b|r finding the answers in your book. 

Page 3 We spent most of our time indoors in th^ , . 

Mother really wanted a ^ ' \ s 



Page 4 : Thte -stranger picked one of mother's. 



addec^ tc| the house. 

\ " a i^d tucked it into 



his hatband. Tlie stranger looked magnificent arid/he was unlike the 
Other men in/tjfte valley becaus^e he ^ ' . 



Pa^e 6. When Father and Mariaa tried to find out mbre about Shane, he' 



Page 7 y Father t$> proud to 



tell^ Shane that he has raised stock that is 



better than Fletcher's. Father boasted that hils^stock 



ERIC 



i'age 8 Mother and Father have decided that Shane should live with them to 



• i 



help tl^em outi They like him becau 

-7 


Be , 




r-' " ■ — — 






•. . . \ ' '\ 
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STUDY GUIDE 



' SHANE Chapter 1, page 2 



. Name 



Per,. 



There are many meanings for some words-, such as: 

Range means: * I. distance betweert the cinds 

2. . place to pii\acti6e shooting 
^ 3* land £or ^rlazing 
^ 4. stove for cooking 

Which is this? Put the number "^befote each sentence; . 




a. Fletcher has much more range tl\^an,we have. \ 

b. Off hunting season the man practiced at the rang6. , . 
' ; ■ ■ c. Mother makes the best cookies even though she has an oid wood rang' 

• d. The price of our dresses range from $5 to $25. 

Shingle means: 1. thin pieces of ^pd covering tihe roof 

'2. a short hair cut ^ 

3. a beach covered will^h pebb):es 

4. a doctor*' s sign 

Which* shingle is this? - 
a. The sailor pulled his boat up on the shingle' to dry 



/ 



it out. 

b^ In the summer ip is cooler to have a shingle rather than long hair./ 

■ c. The young doctor rented ^n office and hung jqut h.is Shingle. */ 

• , . • \ I ^ 

. d. Bob' and his dad made their own shingles by siplitting wood with 

the grain so they would last longer. 

' ■ , * . ■ ■ ■ " •.-?»■' 

IV. Answer the following questions, in complete seni:ences. ^ / 
If Knowing what kind of man Shane is, why does he seem so protective of his 
, ' ■ saddle roll? ; What could be ia. it? 



2. Somethingi is happening to the valley. Why will Fletcher have less range 
land as years go by? ^ . ■ 



ERLC 
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studV guide 



nodded gmvely 
tousled father •s ixaix 
fiddle-fAoted . 
dadies millinery 
whiskered\ men 
feuding ^ 
seven^prpnged cultivate 
what's the tariff? 
heave ^ • ' , . ' 

parallel grooves. 
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-^S^ANEl 'JJhaiSter 2 / \ ' Name . ' P er, 



Sensible dodge 
same prescription 
iopked pleadingly 
conserve space 
pestering him, 
millstonq 
toted «hi^ haul. 



fidget and stomp " 
a faint quizzical, 
pegged me / 
silly frippery 
a legacy . ^ 
high-necked sorrel 
. chewed, kniawted bit 



a_ l)ur-5t o£ indesctibabfX^. deadliness 
cbifEronted steady rhy thin 

beyojid Incomprehension ' 

li. Arrange rthe&e words in \each colunk- in' alphabetical arder/ 

A' 1 A ^ 




B 



knawed 



f r ipperyj 



quizzical^^ 
..rhyth m 



confronted/ 



inde scr ibab le' 



II. Qi^y.e thp vwords which are nounsi A noun is a person, place, or thing. 

legae^ loqked* ' space cultivator - < heave 

lll.^ ladles millinery - f lannelScakes and deep dish apple pie 

parallel grooye^ ^ .annual stock show 

^Use the above phrases to complete the following sentences. 
Marian asked 'Shane to tell her about 



_in Cheyenne. 



2. \ Mother learned to cook in tfee^East where sHe was brought iip. Her family , 

1 ik«d her ^ ■ and ^ _\ . / 

3, Father was interested in hearing about the.^ 



at Dodge City. * * i 

4^' The blade of the ax would kink into the 



_^of the old rool;; 



IV. A good title for tlhlg chapter x^Quld be: (place a check by your, answer) 
* • ■ . ' ' ' ' ' ' ' * ■ •-7 - 

a; Ledyard, the Salesman ' ■ . 

b. Marian Was a Good Cook | , v * 

c. Shane Became One . of the Faipily - : ' 
• ^ d* Joe and Shane Licked the Stump 

Use complete sentences to tell why you selecte^d yom: answer > ■ 



» CI^VEUND imiGHTS - UN^IVERSnY HEIGHTS Cn^^^ 
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1973 - 74 ' ' ' , , 
STUDY GUIDB — SHAME Chaptelf 2, page 2 Name - \ P er. 

Answer p^tta V,VI, and VII in complete sentences* 

V. .What do you thinFflddle^footed means? 



VI, How do you know that Joe Starrett^^ is a fair man? 



yil. Page 17 - third line: "All this while Shane stood there, not movlng,hi8 , 
face hard, his eyes following father with a strange wlldne^s in them that 
I could not understand." What daubed the strange wlldn^lss? ^ 



VIII, 



I^hat other reason do you thinkv the txio m^a:may have ha4 for chopping^ away at 
the stunip?. . • 

I ' . ' ' ' ■ I I I 11 ' ' j ■ < ■ ■ 
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STUDY GUIDE -> iHANb Chapters 

'fictmced around 

listened absently 
, chimiilg in 

fresh assult 

ii|^redible surge of pop^r 



Name 



hone • 

peculiar fascination 
heaved ' 

corHed arms ' ' 

roujnded bole . 



Write the root worq f or the foliating: 
flounce d i '\ . forgot tep. 

> chimin g ■ A' - j discernible 

furrowing 



prime pie 

released the pressure 
sustained effort 
discernible moyement 
furrpwlng of the years 

/ / 



T 



^scination 




LI in the blanks from the words at .the top of the *page. 



\ 



sharp^-an ax you would_ 



it 



b. To ^CeT^go the pressure, you vjould 



c. When you -stare at something, you show a 

d. The arpy began again in a _ "". \. 



it. 



for it. 



e. . As a farmer plows a furrow and. makes gi^qoves down the field, so wbrinkles 
in the foreheail'may be likened to the _V ■ . ' . .V;. . 

III. Circle the word or wqrds that are synon3rm8 for the underlined ^ords. 

a, Marian flounced around^ y . " i 

mounded turned' trounced worked 

b. The mln listened absently as Marian talked. 

inattentively JHrithout lop^fing up scornfully 



not there 
r \ 

c. Bj^working nearly all day wj^^h sustained effort; the men ^e re able to 
f£nish the stfarap. 



continued 



Hard 



fierce 



proud 



d. Shane stood a>solutely still but his feyes were like a cold fire. It 
"was the only discemible movement^^ob could see. 

bold ^detectible strong quick 

e. Joe thought that the fresh appl^ pie was prime pie* 

y expensive number one first rate early 
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STUDY GUIDE — SHANE Chaptl^ 3, page 2 



Name* 



Per. 



IV. Answer each of the following questions in complete senteqcesi 



a. V^hat did Maria A do with the burned pie? 
(PP 27, 20) 



b. In thj 
them._ 



chapter Alar ia^n shows her persanality in twoVpisode^ Tell aboi t 



1 ? 


— ^ — \ — - 




— — v.. 














c. Shane made 
(P 29) 


everyone Igugh. about the pie when he said," 

i 







^ ^ — ^ . 

d/ Do you^^ think that Marian is typical of most pioneer women?' Support 
youp answer, ^ 
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Chapter 4 



STUDY GUIDE - SHANE 

dark solitude 
essential substance 
far off and unapproachable 
,more vibrant 

^ a cldjsed and guarded past / 
. wry amusement 
allegiance 

Regular Array issue V 
ditching the field \ 

tells about k 



Name 



Per, 



subdued and, quiet 
blurted out 
banterihig tone 
awlcwaraness 
meanesc task 
some firm forging 
cartridge belt 
fiddle-footed 



a bantering tone 
wanted desperately, 
stockman / 
y cowpuncher / ^ 

tophand / 
^indefinable fashion 
singleness of dedica^tibn 
^ holstered Colt 



I. An adject^ive tells about ^ noun. From your readin^^io far, think of three 
adjectives ^to desAribe ^the four main characters. 



1 


\ 























Marian 



Joe 



Bob 



Shane 



11. 



III. 



IV 



1 



Match lip the w&rds tJiat mean almost the vpam^ 

Column I 

cov/boy* 
' holster 
^ ^ d^sdication 
solitude 

' blurted '\ I 

unapproachable 

Underline the nouns and circle the ^dJooi:ives > 
dark solitude holstered colt 

wry amusement ^ » bhntering tone 

Uncjerline^ the verb and write the adverb . 

a, ^he talked contitiually . / ^ 

b. The words blurted out. 



Column II 

devotion 
alone 

cold to others 
•cowpuncher 
yelled 
leather case 



cartridge belt 
a closed and guarded past 



c . 
d. 

f . 



The cowpuncher wanted desperately to succeed. 
Cot/boys walk awkwardly in^ leather chaps > 
.They sang vibrantly all eveninR. / ^ 



/ 



Shane carefully explained to Bob aboyt th(S movements of using a gun, 

■,43' ■ " • 



CLEVELAND HEiIhTS - UNIVERSITY HEIGHTS CITy SCHOOL DijsTRICT 
Reading ProgranTuithin The 7th Grade^ English Clasis 

1973 - 74 

STUDY GUIDE — SHAtlE Chapter 4, page 2 Name i / ^ ' Per. 

y. Why do, you think Shane 'chose a -r particular chair at fflie table? 



\ 



fl* Hqv; did the ra ncher s make up their rainda about Sliana? 




VII • ^-Hgv7 would you have made up your mind about Shane? 



3" 



VIII. Father believed in respecting the individual. He told Bobyhot to ask 
Shane about his gun. What other time did Father respect Shane? 
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STUDY GUIDi: GIIAITE 



had reckoned vaultinc ^ 

first cutting of alfalfa pacjded bad: 

[ctoued ax/ay recurrent trouble 

3tox7linG / ' ' Cio|:t re^servation 

^ontrollec!/ breeding \7outd speculate 

js inherent in him conspiouo alertness 

fted th|j old cun. toyed uith the hf^mmer looked Gravely 

tudUed awhy unforcetCably the first cutting edce of cold enpty cylinder 

^ Gkulkins .Indian 




Chapter 5 



Heme 



Per. 



several surly older men 
constant shre\7d ways 
^ rollicking fashion 

conjured up 
^ x/ould x/ranglc oyer nethodd 
railroajd spur 



I.^o-'cls are chcnccd by prcfi:W end suffiuea.. Tlie V7ord afftic mean's either 
cefirc or ouffi:: or both. 1 l\ io a X7ord part attached or" fixed to a root 

V \ \ . : — , 1 . . ' 

to bjiiia a nex; uord. !Filiy.n the blanl-.s uith the correct -root 6r affile. 



Iloofc 
recl'.on 



\ 



Prefix* 



Sifffi:: 



ed 



II. To denonstWe the variety of .information v;hich carj be found in your, 
^dictionary, fih^ these ansv/ers. 

a. IJliat is the synonym for scoulin^f? ' * 



b. miich syiiabffl[ sets the primary accent in unforsettable? 

Hark both the primary and secondary accent.^ ^ ' 

c- How many syllables are there in alfalfa? 
d, liou many nioaninGc does hefty have?^ 



Tlhat are they?^ 



e, !lox; X7ould you pronounce x/rancXe? 



\Jhy ia^ this a more 



intorestins ^my of spealcinc than using '^arcuc^ ? 



f • Urite the x/ay Ciou:: is prQnounced^ 
'the ncme mean? * 



fjliat does 



ERLC 



G.'TTliat io the antonym of '.empty". 



5^0 ^ 



\ 



smY GaiDS SHAIIJj Chapter 5, pose 2- Ilaa e . P er 

III. Tlords -are chauced by Clieir prefixes 'and suffixes. Drar; lines to the 



tieanoJico of the bo::od affisce's, 

f achionable. ad j . 



fashionably adv. 
faQhioaablcr^c 
refaohion vj 
jUnfaDhionable ^' 



acij 



like, in that manner 

again 

full of 

Gtate of , quality of 
not ^ 



IV. The author usggX colorful wbrds to give a'jnd^G neaninC^ul pictii^c to the 



reader. ^^^JLIov did\he expreso tH^ folloirLn^? \ 
Pace 39: The ditqiinjj Father thought would talce him moot of /the\ aunrner. 



,?a3e 39: llie alfalfa, was ctored avmy.' . 



Pa^e 38 : }lc would have enbuijh' animal food . 



V. ITliat iKippens x/hqn Fletcher goea dway on a lohs btteiyjcsfl' trip? ' 



Vl.^On page 40, find oone deccriptivo X7ordo which oho/; that Ghana vko a' fine 

, hoTscman. ' " ' . ' • / _ ' »• 

Add three' more adjectives to tell hox7 you feel^'/ about ShatiG« 



Vli, From x:hat you Icnox; of Shane, X7hat does he wanjb IJob ta knox7 about guns'? 
Page 44: !Jliy is tliio very important to him?v ; 



VXII. So far ii^i^ the dtory, hot; haa Shane* a conacicius aleiftness been shoxm in his 
actiono? * 
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guaranteed 
disappointed 
stage and freighting 
arguing amiably 
stray drummers 

t. Fill in the blanks to 



Chapter 6 

sufferance 
veer " "[ 
brace 

prevailing 

.^rmoyaiici^' 

,ke a word.: 



le ^r. 



.>^vPier . 



tiuerulqus . * 
mu 1 e - sicihtiei: : • • v : 
deliberately ■ ; 
te^lni Qf prMtige 
WolldrifearilX' 



Joy) young fnan 

(oi) coWed with^il 

<oy) el r a seaEood 



0 si JL 

(oi) — loud 



. * ^ c_ (oy) wooden duck ' j ' ' 
— -i- — (oi) e_ be glad , 

a^ (oy) ^^^^ ^ nuisance 

d — ^ ^ (oi) nt 

r your hopes are gpne 



11.^ U^e the dictionary to find atVleast Jtwo. meaning/ for the following /under-, 

lii\ed wor<Jg. Circle the mcanttig as usea- in Shane, ' ' ^: ' . 

• • \ ' — — ^ -» ^ 

Page- 46 He rented rooms to stray drummer^ . 



Page 5l' 1*11 brace him mj^self • 



III. Use the following words to complete the sentences belo^^, . • 

arguing amiably ^ sufferance deliberately / 

. stage and freight querulous wife rea-^m o^^ prest•i8e^ 

1. Xhe neigbboting farmers vjere _j , . ' - ^ ^ ^.J * ' -\ 



IV. 



2. Fletcher believed that this valley was ^is 



3. One farmer refused to discuss Shane with his;^ 

4. Ernie Wriglit^/ent down to t^ie . . 



jto get a trun^V / ' 



5. Being farmers in the valley made us feel that Fletcher allcx^ed us to 

. f 

exist by his . 

6. Morgan — a £arted putting down the farmers by 
making fun of them. ' 

• What did the coti3l)oys do as soon as Shane and BoV Started for town? 

PaRe 50 V - • ^ 

Para. 5 ' '. ' ' ^ ^ T ' ' ' 
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STUDY GUIDE SHANE Chapter 6*, page ^2 ^^Name > 



Per. 



VV Give tx^o req«ort*^why* Shanq didft',t want to fight C^irisYMiis time although 



Chris had a f ig^it- in mtnd.^ 



*. " ... *..".>... 









VI 



; Why do you thlnjc C^iris' companfon left town when he saw Shane\. 



. ^ar,G 51 



VI|. ^ tSraftpn and Ernie predii:t_ 



?ar£i. 6 
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STUDY GUIDE — SHANE ' Chapter 7 Name ' For. 

\prlsmortion V insolent interest ' slewing around 

^hr^^d \ alert * circular 

IjrritcKted \ turn . * ^ sarcasm 

Jprawlihg figure \rear ^ self -sufficient 

formal covey of men ^ conscious 

prYmed ta ro^^el impartial ' . constrained 

I.\ A^ange each group on letters to make a iJ^ord'that fits the definition in 
\wh^ch one or two vox^eUs are followed by 

rltae * ■ prepared for action ^ 

\ ~~ — r ■ 

21 _^oooprprni \ ^ 1 size or amount 

3*U rtdeitria ^ L« ! -to annoy or stir to anger 

4. untr ^ rotiate 

5. talraraipi i > ^\ i — 1 biased but fair 

6. crupd ^ ^ ^ small bag or case to hold money 

?• ccrriuil ^ \ ^ round 

8. mfraol ^ — ^ \. .correct custom, evening dress 

9. csadrara ^ ^ ^ ^* harsh or bitter x^ords 

Q 10 • trypal : not wholly , 

II. Circle tl\e( letters that make one oound>_ , - * / 

shrewd • primed ' \ eonsciouo 

sprawling * slewing covey.- 

III. Underline the group of words that mean almost the same thing • ^ 
cov^y of men—' houseful of people, bird men', group of ttioa 

\ . ^ ' ; . 

selfc-oufMeient feeling ~ Ifeeling adequate, / feeling full, feeling kind 

I * y . ^ 

shrewd ' a small animal, sharp. an<f quick, bad joke 

.J 

^a rowel first coat of paint, a troi^el, horseman's spur 
slewing around — to st;ing around, in a swamp, detective working 

i 



\ 
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STUDY- euIDE — ^HANE . Chapter 7, page 2 Name - ^ V ex.. 

tV. What is Fletcher doing to the valley? . ' ' . 



V. How did Erni^e Uright and Henry Shipstead cause Shanja J:o settle the ight? 



VI. Explain the last paragra]>h of Chapter, 7- Marian has something important 
to say to'Joe. ^ . ■ • " 



















Ik 









\ 

\ ■ 

\ ■ 
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STUDY GUIDE 

' hidden wdesperatii 

to soothe\him 
; i^uzzle at \im 

I. Write 
desperat 



II, Complete 



comprehe'nsion 
radiant ^, ' / 
brought . 
X hurried ^ , 
. lazy ' . 
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p^ter 8 



Name 



I 



P^r, 



\ some of thjB assuranci 
\beyond my [cbmprehensipn 
discerning womanh ] 

each of these wotds . 
j ,^ discerning 



my heart ached 

ner face was radiant 



ached 



many Wdwels? 



Hoi^\ many .. 



How many 
syllables? 



■ . 1 











{ ■ 




















s 









Ml, 


What are Marian's Ibyarlties? ^ ; 












> 

\ * . . ■ J 








1 






if 




■ . - \ \' ' ■ . 

^ . -• ■ V : 




r— ■ — ■ 
















W. 


What makes you think that Shane will stay? 













If Shane rode out of. the valley not*; how wfou Id things change?. 
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STJiJDY GtoE — SHANE Chapter 9 ^ ^ 

I 



Name 



Per. 



Draw lines from column A to column ? and frorn^ column C tc5 column D matching 
almost the same meanings. 



•a^nnoying 
incredible 
questioning 
Bartering 
melee 

wellbeing ' 



B 

sii7apping 
trotiblfng " 
fight 

hard to believe 

asking 

health 




cat 

movement • ^ 
advertising book 
held tight 
^wlward 

i 

increasing power 



II. When Morgan said, 'Ve're riding you out of thid valley on a rail," 

pag^ 71 he meantr (af We'|Ll put you on a. train. 

& / (h) We'll tie you to the tracks. 

^ \c) We ^11 get rid of you for good. 

(d) We'll ride ypu on a piece of rail^'fence. 



III. 
2. 



3: 



page 71 Will Atke^ .st,6od behind the ba:^ and ha^ a re s igne d \ expr e s s ion . 

He (a) decided to sell the bar. 
(b) knew trouble was \coming. 
; (c) Reached for |iis ^^ot gun aind star ted \ to shoot, 
(d) kept, quiet . 

page 70 Bob ran to sit on his perch |ust linside the store, fle was so 
bound in the moment that he Aouldn*t move, 

^Bob (a) only staged there la minute 
(b) bounded onto His plerch. 
Xc) ^^^art^motionlesa. 

stayed still bht^yJbllfed for help, 
■ '/ 1 I * \ ** ' 

page 68 paragraphs 1 and 2 V What can yc^i sqa and i^o in Graffon^s Country Store? 



ERIC 



6.. 
7.. 

8. 
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\STUDY GUIDE V- SHAltE Chapter 9 page 2 Nam e; Vkx . 

•IV. How have ciduntry stores changed? • * . 



2. 



44- 



t ' 



f3. 



y. ^Hox^ do you knot; that Morgan was vjatching Shane? 



i 




VI. How does. Father feel about Shane? Refer to page 73 



CLEVELAI-ID HEIGHTS-piilVERSITY HEIGHTS CITY SCHOOL DIS^i^RICT 
Reading Program Within Tne 7th Grade English Classes 

1973-74' 



Nar/e 



•^TUDY GUIDE — SHANE , Chapter 10 

embarrassed - - ' unconsciously 

achingly . o ^chirruped 

I.. Divide the^ words aboye into syllables. You may have t<J use 



Per 



y ^ vicious^ 
' ^ emphatic 

0 

tihe dictionary.' 




II. Fill in the blanlc^s with one of. the above words. 

a. Mr. Weir was when he said. "This toxm should hav^ more 'pridel" 

b. The ildren heard the robin a^ he • to his mate. 

. c.^ Beware of' the 

d. Were you 



_^ dog. 

when you dropped your tray? 



f. Jim put his broken arm 
IT I. Something to think about. 



_ he. took the arm of thife friend. 

; into the sling. 



Page 77, Paira. 2: What will sustain Shane "4r\the farthest distaice and foreyer"? 



Page 78: Mr. Grafton surpris6d\startett by 



Page 78: Mr. Weir surprised Starrfett t^y sayiVig 




Page 



1^— — — — ^ 













ERIC 
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1973-74 



Classes 



SHAME Chapter 11 



Name 



Per . * 



on the staAe. got aholt of a bear 

farther V ^ he sicced Chris on me 

more wary \ more finesse ^ 

sharpen stalces .cankering in him • 
fierce in its intensity 



southwest territories 
Wilsori badgered Ernie 
on edge of ^malice 
stared levelly 
stars x^xheeling distantly 



I- The autjior uses interesting uo^ds to express his meanirtg such: as^ 
, . . more wary means more auare of 
' got aholt of a bear means - 



"* ltt/Tn.lH ^''''^ ^ ""^"^'V ^ your mouth?' Uheft yo.u read cankering iti htm ', 
wnat does it mean to you? n * 7Z — — ■ 



III. I-Thich word relates to looking steadily. Circle it. 
' ' Star , stared starred ' stars ' stair, 
IV, IThich v7ord means to turn? ^Circle it. 

weal uheat{' ' . wheel V7eigh . - 



V. Some of the meanings for stage .aro; 



-a., a platform in a theater - . 

V.b. a stagecoach which is a carriage dravm by horses 
c. the rocket engine which usually separates 'from the pocket 

Use stage in each of these meanings in a complete sentence.' . 
a. ■ _ ^ . - - 



o. 



VI. Underline the three action words These are verbs. 



sharpen badgered > . farther 



\^.iarcner ahead wheeling 
VII. An adverb tells something about -a .verb such as: ' 



W 



She cried sdftly. Cr^ed:txr-th~6--Verb as it is an action word. Softly 
tells how ghe cried. . ^ ^ 



ERIC 



Circle the adverb ^Un. the following phrases. 
' . • stared levelly laughin^errily 

' wheeling distantly earnestly talking 

VIII. Underlie the sufftaces in the followins words. 

* canjcering . badgeired stalces intensity 



slowly cooking 
constantly badgering 

60 

levelly 
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Reading Program Witl? in The 7th Grade, English Classes 
• . 1973 - 74 ^ : . ' ' \ . 

STU&Y GUIDE ~ SHANE Chapter II, page 2 Name \ \ Pet . 

DC. Sic has two meanings ia the dictionary. 1. t:o attack such as to a dog, Sic 'eml. 

, 2. to excite another to attack.* Fletcher sicced his men on the farmers. 

" What did he x^ant his men to-do? ' ' , \ ^ 



X. On page 52. Tell when new farmers will come In tp the- valley to stay._ 



On page 83. Finish this sentence. Stark Wilson v^^as dressed in 



XI. What affect did the kilUng of Ernie Wright' have on the farmers? 
^ ^-^ ^ , . _J 



Xri.. How did Shane simi up his feelings about Joe Starrett on page 88j par.agraph 5? 



XIII. Compare how the neighbors thought aboiit Shane ^before with hox^ they feel " ^ 

about him in this 'chapter. . * - 



XIV. On page 92 what does Fathqr^mean x^hQn he says /"The salt would be gone. 

Thfere just wouldn*t be anyflavor. There wouldn't be much mean ing° left." 



<XV.. At the end of this chapter, daes^Fa-thcr fehinlc the farmers w^ill have , a qha'nce 
to win? How? ; - - 



ft*' 



CLEVELAND HEIGHTS-- UNIVERSITY HEIGHTS CITY SCHOOL DISTRICT 
\ Rfeading Program Within The 7th Grade English Classes 
\ 1973' - 7%. 5 ^ 

STUDY GUmE — SHANE Chapter 12 Name ' P eir, ^ 

fehey routed^ put early * peer out , " he whirled his fiorse 

y V crumpling her apron he'd have drilled y6u 

|he bustled arrogant air a show of exasperation 

our tattered old parchesi board' fairly chiseldd face made' him plug you^ . , 

gripping . ^ ■ ^ ^ rGckldss- determination g^pi^^g her in 
munching on her apple astonishment 

I, In a small word with only^ one vowel, that vowel is usually short as: . * 

. mop and plug .Mother will you mop the floor? The plumber will plug ''up the lekk. 
When you write Hother mopped the^floor, you. must double the "p" and add^ed^V 

Finish the following sentences by writing in the blanks the correct word 

found under the sentence. t ^ 

1. Father folded the newspaper so it wouldn't rip, hoi^ever, the puppy got 
hold of it arid the whole paper. 

ripen , ripped wiped - ripening -» 

2. I saw a broim rabbit hop over the rake, then he disappeared as he 

" d own his hurras. 

hoping hopper hopped hoped • 

II. The root word of gaping is gape. The root wdrd of mdped is. , 

The' *'e" at the end of these wordd makes the vowel take its own name. • 
Mark the vov;els in the follo^/ing words as: 

mop ' mopi? gap gap^ '.grip gripe tap tape 

III, Use, your dictionary to divide these words into syllables. Add the accent marks, 
^parchesi determination exasperation astonishment ,^ 

IV. ing ed less d 

Completis each of the follpt^ing sentences with a word madib from the word in 
- parentheses and- add one ojE the suffixes listed above. / 

a. Marian hurried and ^ V a round so much she made everyone 
nervous. * \ (bustle> . 

b. ft rivin^ is foolish 

(reck) i> *• , 

c. Bob and Marian sat and - ' a pples". \ 

(munch) °' , • ^ 

d. Wilson . h is horse and follajpif Fletcher. . ^ 

(vjfi irl) ' / 1 X . ' ^ 



\ CLEVEUHD HEIGHTS- - UNIVERSITY HEIGHTS ^ITY SCHOOL DISTR^QT 
- \ Reading Program Within The 7th Grade English Classes 
\ - . . 1973 - ^4 „^ ■ • ~ \ 
STUDY Ggiok— SHANE Chapter 12 page 2\ Name_ Per. 

V. Draw -Lines from^Colurnri A to Column B and from Column C to Column D showing 
wordiS'that mean almost the same thing. 

- - . C 



A 

routed 
chtsle-a 
munch ing 
reckless 
drilled 



B 

eating 
,made a hole 
'careless 

shaped 

pu^ed out 



crumpling 
'arrogant 
tattered 

■ 

deterjnination 
astonishment 



D 

proud " 
ragged 
will power 
surprise 
creasing 



VI. 'Fletcher surprised^ Joe by a different offer to get his land. What was it? 



VII. One page 94 Shane predicts "a future for Joe^. What tS^aa it? 



VIII. .There were someWery fine feelings shoi7n on p^g6 ^7 and 98. Hoi7 do you 
react to: f 



How Joe saved' Shane? 



Hot^ Shane savQd' Joe?_ 



l^loij 14arian surprised both of the meri? 



T 



EC. ICnoi7ing these four main characters, how do you thinic they will ansv7cr Fletcher 
tonight at Grafton's? ! 



CLEVELAND HEIGHTS -UNIVERSITY HEIGHTS CITY SCHOOL DISTRICT. 
Reading Program IJithin The .7th Grade English Clashes 
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STUDY GUIDE -- SHANE . Chapter l3 nam e " ■ ■ • ' Per. • " 

the significanpe hit loneliness gripped me sample and elemental 

grasped the situation arms were quivering ^ unchangeable certainty 

talk is meaningless ■ • desperate x^ith an inner torment subtle 

familiar unconscious gesture tortured by thoughts integrate force 

the„clinlc of dish on dish marks \7e re obvipus , looked fixedly at him 
.inflexible quality t^ble teetered • ' 

I. Circle the three words in each line which go togethei". 



a, hold V grasp . snap seize ' bring " 

'' ' 

■ . ' ■ • ■■ , ' , ■ ^ . . 

• maaner guess gesture movement ,X\ravy ; 

c. rigid. unchangeably rotjgh inflexible • familiar. 

d. vibrate V meaningless tremble, elemental. \ quiver 
II. Use one of the ' follov/iug words tp fill in the blanks'. ^ . 

* . - -1 ■ • " ' ' ' • •/ ^ o 

'fixedly unchangeable loneliness* meaningles^s torment ^obviouls 

a. Even with people all around- him^ Bob felt a great [ ' , ' , 

b. The big bully likes to tease and . ^ his brother. 

c. It was . ' that Fletcher was trying to get ri^ of the farmers. 

d* To read just words tha ST no purpose is ^ . _ , . ' * 

, e. Shane looked into Joe's eyes not movirtg a' muscle. 

III. Underline the root word. • ^ • 

quivering. Wchangeable ^ \ certaintly ^ . teetered 

• » «■ . ' - a 

i^^eaninglcQS* ' " unconscious " inflexible ' tortured ' 

IV. Pronouns refer back to nouns. ' ' * 

* « • . if , 

On page 99 in paragraph 3; Ldtielit^essi gripped mo. i x/aadered through the 

house. IJho is "I"? . > ^ 

On page 100 in paragraph 1: Hia hands x;ere clenched ti^t^y. His refers to 

V 

^ : ' . I 

On page 100 In paragraph 3, sentence 2: They touched the road. They mean \ 



bn page 101 in paragraph 7: Belt and holster and gun... These x;ere not things 
he x;as x/earing. . These mean * He refers to . . 

■ 64 ' ' ' . . ■ 



, CLEVELAllD HEIGHTS-UillVERSITY HEIGHTS CITY SCHOOL DISTRICa?'^ 
. Reading Program -I Ji thin The 7th Grade. English ClAsses 

. 1973-74 ' ^ 

STUDY ^gOlDE •'-.SHAHE Chapter 13, page 2 •llame_ p er, 

^ On page 103 in .paragraph 7: He V7as ^stating a fact, 'simple and elemental as 
^ V the pover that di/ellcd ia him , / Him refers to . ■ ' 

' On page 104 in the top paragraph, fifth line: Are you doing this for me? 

Uho is "me"? " ' 

* Joe Garrett said that Fletcher x/as after him and he knev; He could fight him, 
^but Shane chanced tke i/hole scene by doing something to Joe. IJhat did he do? 



VI. Uhy did Shane do this -for the Garretts?. 



VII ^ lloM do ypu suppose Joe i|3 going to feel when he wakes up and *reaH2:es that 
'he has /missed the action? , 
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STUDY GUIDE — SHANE Chapter 14 



Name 



Per. 



I saw him emerging^ 
bright .crescent 
ihevitable de^adliness 
its hooves making no noise^ 
shape etched in the moonlight 
I .scurried , 
pommel of the saddle 



a clump -of bullberry bushes 
'l crouchi^'d ther^ 
galloping furiously 
almost abreast of me 
looming up 
mystic- half-light, 
lounging along the \far wall 



Ills ox^n Invincible <:ompleteness nodded almost imperceptibly 

casualnoss taut and unendurable 

. ■ t/ _ 

I. Locsfc /carefully at each word. Pronounce each wor^l carefully. How many 
syllables does each word have? VJrite the number before each word. 



clawed at the jambs 
silhouetted against ^ 

the door 
immovable and instinct! 

dx2 fiance 
strong and reassuring 
scanning the road inten 
slip th^ reins 



3 emerg ing 
crescent ' 

hooves 

moonlight • ^ 

invincible * ^ 

^ jambs ' 

II.. a. deadliness completeness * 

Add ness to: taut 

b. Use deadliness in a sentence. 



completeness 
galloping 

imperceptibly 
silhouetted 

against 
immovable 



instinctive 
defiance 

intently 
casualness 

taut 
unendurable 



casualness Note that each word ends with ness . 
calm_ kind .\ darU 



c.. Use casualness in ^.sentence. 



V 



III. Words that sound alike but ar^ spelled differently and hav^ different 



meanings are^ called homonyms .^ 

Words such as: reins rains 
their there 
road — rode 



taut • taught 
brake --^ break ' 
bara bear * 



From the words above, choose the correct ones to fill in the blanks. 



a , 
b, 



Shane 



Jiis horse dov;n the dusty_^ 



The baby black 

wap 



•c. The gym teacher' 



jxte the food from the picnic tabl^'^ until it 
u s how' to relax our muscles so that we 



could stand easily and not have a 

The driver tried big wet ^ 

What* happens when you ■ 



_.feeling. 



s but found they Wouldn^t work. 

^through the guard rail? 



f .. . , . , ■ CLEVEIAND: HEIGHTS - UNIVERSITY HEIGHTS fclEY SCHOOL DISTRICT . - 
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• STUDY GUIDE SHAME Chapter 14, page 2 Nam e ' ' ■ \ ' ' P er. 

\ Tell whf t pictures coraq tO; your mind when you read: 

. "Scanning ^Ite r<i>ad . intentl y ^_ *__ 

/ . ■ 0 . * . . • • 



b. He tfir 



ew 



th^ reins over the pommel of the saddle. 



c. ^ lounging along the far .wall_ 



^ — \ — ^ — : — — 

V. H6w did rfilspn get Shane in a poor position , at Gr&ftoa's?_ 



VI. .Why do you think Bob followed Shane instead of going horae?^ 



VII. Tell U;o thinss that y6u loiow about ^Ir. Ucir that have been referred to in 
the story. . ' / i 

1. , - 
2. 



Shane really cares fcir Bob, He cares enough ta tell him what to do with his 
life.' If you were Bob, VJhat are some of the things you would do that Shane ^ 
suggested. / 
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Name 



4TUDY GUtDE — SHAtJE • Chapters 15 and 16 

"grace of a coordinat?e for^KT^'^ rode back whence he cani6 

beautiful beyond comprejKbnsion V ^^^^^ in the mountain 

I, Whence meaffis vjhere he cam^from\ 

Rewrite the following sentence no^ using the word v/hencd, 
We didn't l;no;-j whe'nce he came nor wmnce^e went»^ 



Per, 



V 



II. IteltiB Eho story io both ot JJicse last^haptaro , dravi.an arrow from cotwm A 
to what happened ^n column B. , > 

Column A \ ' . ' ' ' ■ ' * ColumrLB, 



a. When Mr. Ubir/rought Bbb home (p. 115-1. he knocked the table over. 

b. After Father learned that both(p. 117-2. Joe's face brightened up and he 
V Wilson and Fletcher were .dead had hope 

c. When Father learned that Shane (p. 115-3. he asked Joe for a job. 
was alive , ' 

d. ChrlB entered StarrettD home (p. 114- 4. Father juot stared, he did not 
carrying a bottle of red opeak. 

" cherry pop r , • • 

e. Mother ahd Bob went to find (p.llS- 5. iVc wao b«;ed at the en^ of the 
Fathex . (p.ll7- corral. • 

£. Mother^id we couldn't leave (p. 114- 6. Father ran his fingers over the 
the valXa^v^We have rootc bruise. . ■ 
here . ' . - 
HI. What did Shane mean when he told Bob to look out over the land? Here is ^ 
• * place wheire^a.boy »can Qxai^ straight inside as a mJfn should., ■ ' ■ ■ 



IV. Should the ototy go on or is this .the, right place to end it? Explain your ideas, 



. ' V 

68 
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STUDY GUIDE ^ SHANE " Ghaptersi 15 and. 16, 'page 2 Name 1 
v.. As Bob grew up, he proballly thinks of Shane as 1 




: 


.- . • : ^ • ^ .•" - ' ^ • ' • ., ' - - 




1 ■ ■ 


. ■■■■ .-. -^^ : - -r - s 




1 



VI. If you rode into the valley now:, what would y6u\ look for ?^ 



' ERIC 
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APPproiX A- ; Readability of Shatfe , • 

« - Crucial to the con^idei^tipn of readability, or th^dif ficulty of the- 
reading estimated by student grade level in' school, Is the coasts tency^of .{ ' 
the style, of the author In Wdting a given book. In' Shane there are.' j 
differences in reading levels, /depending on the ptirpose of each part one / 
may select gor determining, readability . • Fpr example, dikjLogue may differ if 
the. author wishes *to invitate (as any* good novelist should) the relative 
sophistl^cati-oi^x of his characters'. The l!^iterary tem here is Wistoillttide 
of charapter-^evelopment, Jn philo^ophi^ral sections or in character or 
; setting descriiti6n tactions,' the grade level is/even higher,^ The teacher 
^s advis&d to. be* awpe.\of the sections of the book that will give, the "skills 
deficient!* student moire '^trouble. \ o ' . ^ 

. \. The followitig chart will illustrate some actual readability quotients 
from^'shane, using the Fry Readability Graph, which is reproduced below the/ 
chart. ' ' - / 



Selection 



p. 1, start pf 
Chapter 1 



PV 50, paragraphs 
1-into 4 ' 
(dialoRtie) 




Sentence 
count 



4.8 



Grade Level 



6.2 



13.0 



2.2 



p. 100. 



124 



7-5 



4.0 



p. 118 (philosophical 
ending) 



131 



5. 



7.4 



p. 10'5 (description of 
Shane) 



148 



^.7 



9.7 f 



APPENblX A, "(Continued) 



Graph for Estimating Readability 

by FUlu-iril Fry, Kia;;cj% t*iii%cr%i*t» K.r "rt^ Crnwr 
Ayrt.i!;c nunilicr of syll.ilil^ jfcr * ' '.^*^}lU - 

Sli«in vonK l-onjr word* 



iOf //^ ISO in 123 9SZ i4d ik 1-^ \€Z 16^) IMT /6g I7ig 




' DlRKrripNS: Rondomly Mitct 3 ont Kundred word t cs3::^m from o book or on 
ortkU. Plot ov«rogo number of syllables ond ovtrog^ n.natr of wordi p(^5«nt-' 
tfK# on graph 9o d«fetmln#^ Qimo .of rtadobillty tc v^": ^ Choosft more ^%vxqin 
por book If greot variability U observed. • V ' 

Mote: The Reodqbifity .Groph is f>of copyrighted. Anyone -^cy reproduce II Jn ony 
^^•fontify, buf th« author ond the editors would la* • ptensed f thii source ^mtn* itited* 



The following Is an example of,, the c lose technique used- in a-red^abi.lity 
pretest of Shane . The method is simple: merely t:ake three. 200-word/ 
randomly-selected, unified passages from the. material a given class will 
be expected to read, delete every fifth word (excepting proper nouns) up to * 
twenty deletions, and ask the class to make up words that v/ill fit in the - 
blanks' Give credit for synonyms, and count 5%*for ?ach correct response 
If the class as a whole score$ 40% or better, then the material is suitable 
for'thean If any individuals fall .slgniticjantly betow this percentage, then., 
the test can serve as an indicator fbr those students requiring special 
assistance, or perHaps needing ^n alternative material on the same subject 
matter but ^ on a lower reading level. Note that this method of pretesting 
readability can be-used for any grade level class or^ny type of content 
reading.^ 3 ^ • * . * 

" - 38 - - . 
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CLEVELAND HEIGHTS-UNIVERSITY HEIGHTS CITY SCHOOL DISTRICT 



Date: 

To:. 

Frc3tn: 

Subject: 



February 2, 1973 " * , ' , ' ^ , 

Mr. Albert J. lAbramovitz, Assistartt Superintendent - Education 
Walter P, Kincaid; Director of Education 

^ ^ /'" 

Plan to improve junior high school reading progrto, 1973-74 / 



ERIC 



The following plan designed-tb Improve, the reading skills of juijiior high school 
pupils is presented for approval. Under the plan: . . 



^'l) In 1973-74 all 7th grade pupils will be asSjigned to English classes according 
to re^ading levels, with two major groups identified: 
a) Those who read independently 



b) Those who are deficient in reading skills. 

2> One clasd for pupils who need reading heVp will be scheduled each period of 
the day in each junior high school, • . t 

■'\ ■ . ' ■ \ - , • 

3) Several different English teachers will be assigned to these classes • • 

4) During the first six weeks of the school year the reading teacher will* meet 
with these classes to assist the classroom teachers to individualize in- 
Istruction and to teach reading ^skills in the;content area ustn]g the English 

* course of study as a vehicle.. Each cla^^ will, therefore, have, two teachers 

V far, this time. It is e^^ffic ted- that , at the end of the six weekss, 

roop teactiers will feel Comfortable with the task of continuing t 

, the reading skills of these pupils, freeing the reading teacher to 

^ ot^her teachers and other pupils in the school. 

Pending approval, .the following steps have been utaken or are planned:. 

1) The points outlined above were presented to the Junior High Schoo 
. in December a'hd were accepted by the principals. 



e class- 
trengthen 
ork with 



\ 



3) With principals^ approval 
check-list for each pupil 




2) The Supervisor >pf ^Reading Services, Dr. Jack^Lichtenstein, the juni|or hij 
school reading teacherd, Gwen Olds and Walt Beyer, and I have disculssed 

. ' best feo identify the twp groups of pupils and, Ideally, to plhpoint each 
pupil* 9 area(s)' of strength and weakness-. We also conferred with Joanna 
School Psychologist. A propos^l^to use a commercially produced ins trume 
• screen sJt^xth grad,ers was r^jectedl at least for this year. 

^ '^'^roval, sixth grade teachers will be asked to fill out|a 
pupil. The form will be based on the Cleveland , Heights- 
University Heights Reading Levels Guid^ and will be prepared by Dr. Lichtensteln 
It will be distributed from my office. Teachers xvcill be asked to indicate 
those ptipils who read independently and ^those WKo should -be enrolled in the 
English classes which will be^iven specific ilnstruction in reading skills. 
On the checklist, the teachersVwill also indicjate pupils* jiiajor areas of < 
strength' and weakness. These lists should be collected by principals or 
elementary reading teachers. for forwarding to Or. Lichtenstein by March 15. 

4) The junior high school reading teachers will use the information from the 

elementary schopl to prepare lists of pupils to 'be assigned to English classes. 
The lists are to be in tlie hands of the Junior high school principals by 
April 1 to meet scheduling' deadlines. 

- ^0 - 

^ 73 



Mj^nutes: Reading Materials Evaluation Board - February 1, 1^73 

5) In addition to the support and- assistance of the junior high school principals 
^ amd the sixth grade teachers, the cooperation ibf the following groups is 
essential; The plan will be explained to. then|[at meetings on'' the following* 
dates':* * . ^ f • ' * * I , 

a) Elementary Council Februaryi % ' ' ^ i 

b) Juntof High School English Teachers March 1, 



c) Hementary Reading Teachers 



March 7 



As in the- past, the 1 junior high school reading teachers plan-to meet latet.in the 
Spring to discuss those sixth, graders who will continue tomeed individual 
attention in the junior high school. For each of these pupils a written . , 
diagnostic report sh^Duld^ be prepared by the elementary reading teachers. ) 



'Copies to: Miss Bodal 
Mrs. Olds 



Dr. Lichtenstein 
Mr. Beyer 
^ Dr., Freyman 



Cleveland Heights- Unlv6raity Heights City Schoplr District 
Date: Febrbary U2,. Ii973 



To: 

From: 

Subject: 



6th Grade 'ClalsBroom Teachers 



Jacic 



ichtenstein, Supervisor of Reading Services 
Walte^ P. Kincaid, D^irector of Educaticm , , ; 
Reading Evaluation of 6th Gradisrs 



/ ; 



The purpose of the attached "Readfng Evaluation o£ 6th 'Gr.aders'* form is to 
provide 7th grade English teachers with data for grouping and instructiop. 
In the Fall each jtinior high school will schedule English classes for pupils 
deficient in; reading/ skills. - / - - 

The assignment of Etj^lish classes for the reading-deficient will be distributed 
among several teachers.^ During the first six weeks of the semester these 
teachers will be helped by the\reading .specialist to fuse the teaching of \ 
.English and the teaching of reading. j 

The plan is described in greater detail in a m^^andun from Mr. Kincaid to 
Mr. Abramovitz dated February 2. Your princip/rfhas a loopy. 

The crucial' entry on the form is the designation of the pupil as either - 
capable of readings independently or as skills-deficient. Generally a pupil 
who is noxA7 below 5ch grade level in reading skills will be about two grada 

he enters junior high and will need the help of the read- 
=ih clas$. ' " 



levels behind when 
ing-oriented Engli 



The figure on the tower rl^fc on the form will be your estimate of the 
^student's current instructional level in reading when t^ken on the whole. 
For example, if th^ pupil is achieving at level 12, working in the middle of 
a 5 til grade basal reader . and making progress, he might be given a 5.5 summary 
grade. A student just starting out in level 13 might rate a 6.0; a bright 
pupil dotrig well in Dimensions or equivalent level 14 material could earn 

a 7. 5+ or better. / 

* * f f • ' 

Please use the space provided fot additional comments, explanations or 

diagnostic information. 
• -. 

A horaeHpiade diagnostic' test focusing on four kinds of comprehension' and on 
cbntextr use and vocabulary power Is available at your option. It takes 
about 20 minutes to give. It is not standardlased or copyrighted; pupils 
may n(ark each other's papfers Requests . for sets ^f the home-made diagnostic 
tests\ and questions about filling ou€ the evaluatlpn forms shouJ.d be sent ^ 
to Drl Lichtenstein at Northwood. ' / * , 

This sWeening procedure of all 6th graders will not supersede the conferences 
held Iflfter in the Spring ^^en the reading spe^Jpiallstfl in the elementary and 
junior high schools will discuss those pupils who will continue to need 
individual attention in the junior high school. % ^ 



CI^VEMfi 



lND HEIGHTS -UNIVERSITY HEIGHTS CITY SCHOOL DISTRICT- 

■ • ». ' ' ' 



Name (la:st name, first) 



Teacher 



School 



I^eceiving Junior High 



IlEADIt«; EVALUATION OF 
6th graders 
February, 1974 



4J 

c 

o 

-H 

u 

0) 
Q 



u 
cr 

0) 



u 
o 

0) 



Skill In applying phonic/s' 
DECODING - and other word analysis . 
^ • techniques / 

1 




t 


t 

1 


rnmTnpnf,«5 • | 

a 


• t 

Understanding main ideas, 
COMPREHENSION - drawing conclusions arid' 

inferences 

' — — ^ - * 


m 








H ° " Knowledge of word 
ORAL VOCABULARY - meanings as evidenced by 

speaking and listening 
vocabulary * 








■ , h , ^ 

i\ \ 

% 
n 

•4, 



1 

NOTE: The check-list is a guide to the pupil' s vove^ll achievement in three 
areas. Any further specifics and comraents are welcome'. 



WHAT GRAD^ LEVEL 
MATERIALS DO YOU 
SUGGEST FOR THIS 
PUPIL'S READING 
INSTRUCTION NEXT 
FALL? 



O 

a 



i I 2nd grade 
i } 3rd grade 
4th grade 
LJ 5th gl-adp 
I I 6th. grade 
Lj ; 7 th grade 

8th grade 

I 



ADDITIONAL COMMENTS 



Number cortect 
on informal test^ ^ Coiiip.^ 



r-VOcab • 



Decdd* 



Cap'y^ 



•Total 



CLEVELAND HEIGHTS -UNIVERSITY HEIGHTS CITY SCHOOL DISTRICT 

■ c% : ■ . , ' 

_*''•■' 1 ' , * ' ' 

SIXTH GRADE INFORMAL DIAGNOSTIC READING TEST - FEE^U^Y, 1974 
After youj read the story, underline the one' ^best answer for each of the questions. 



' * ^ SKY DIVERS 

There are many sky diving clubs around the country. This is hQ^*/. they worlc. 

'The pepple in a duty pick a day to go 'flying. They choose jump master to make 
pla|i!B for the jump.^ The jump master chooses an open place for the landing ^pot, 
and her also picks a place where the sky div^s will jump out of the plane. Theji 
he teils them^ the spot over which they ^ho^ld open their parachutes. 

/After a sky diver leaviss the plane he. is on his cjwn. VJhen he thinks he is 
over/ the landing spot, he pulls the ripcord. Th^n'he floats the rest df the way 
doiW..-He tries to land ^ht in the middld of the landings spat . . 



ft. 

1. wh^t does thej jump, master do? ^ 

la) tricks b|) pulls the ripcord , c) chooses the l^ndin^g spot 
jd) pilots' th^ plane e) bark 



2. What does each sky c}i<rer try to do? 

a) fly the plane* b) hit the landing spot 
d> choose a placq. e) dream * 



c) pick a day 



3. VJhat v7ord is closest to jump master? » . " V 

a) mascot * b) pilot c) leader d) dog e)"dc^-owner 

! < ■ ■ 

I 

4.i What happens when d skj)^ diver pulls the ripcord? r 
, a) he lands b) he jumps. c) the parachute opens 

, d) 'the chute rips e) trouble 



Sixth grade Informal Diagnostic Reading Test - February,. 1974 ' ' -2- 

MR, GREEN LEAVES!- THE SCEME , ' " ' \ 

One day^Mr. Green decided he v;ould escape' ^from 'the smqtce and dirt of the city 

He arranged for a sailboat jind left for*a long sea voyage*, y 

^Mr. Green enjoyed sailing the boat ajid breathing ^^^clean, salty air*. He didn't 

mind being alone at all. * - - 

One night all of this changed. sudden storm tipped the boat over and 

Mr. Green was washed ashore. ^ > ' 

V 

He lodked around the beach. He could see fruit trees hut not a single human 
being. By'noph/the sun's r^ys were unbearable and he gr^w very thirsty. He had , 
to find fresh w^ter. . . , ' / • o 

/ It vms a month since he had left 'his* city home. M hadn't spoken to another 
living being since he left. How he' longed for a neighbor to tallc with. 

3oon after, a fishing boat passed'by the beach. Mr. Green signaled and the 
sailors saw him; they' took him back to the mainland. In a few days he* was back 
home . * ' \ ' , 

1. About how long 'tjas Mr, Green gone? . - 

I day 2^weeks I month * 6 months \ 1 year ^ A 

2. Why did Mr. jSreen leavja his home? 

he hated his neighbors he got bored he wanted to smolce 
he didn't like lamd he wanted to breathe clean air y 



3. UllBEARABLE means most nearly 

comfortable hot thirsty hard to take smoky 

<.j ...... ^ ^ 

4. How did Mr. Greon feel when he returned homo? 

glad to have smoke ' thirsty he didn't Uke jthe land ' 
lonesome for the island glad to ha^ve neighbors * 
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^Sixch Grade Informal Diagnostic Reiding Test - February, 1974 



THElIvDIANAPOLIS "500" 



•ERIC 



Everybody who drives an auto is in debt to the Indianapolis 500 • New ideas 
for improving autos, their equipment, fuel, oil and grease are tested in the 
famous Indy/SOO. Many safety devicc|s hav6 come .out of this great auto race, which 
is held every year on May ^30 in Indilana polls*. 

The rearview mirror is one, safety device that was developed in the Indy 5()0. 
In the ea^rly years -of automobiJle ' racing , each driver carried a mechanic with him 
to look out far other cars on/the track. In^ 1911, at the -first Indy 500 , Ray 
Harroun wanted Co drive alpnel In prder to do thi«, he put a mirror on the cowl 
of his yellovj Marfirion. No ono had used a rearview- mirror before • Today jio one may 
drive a car withoul: one. i ^ 

1. The year 1911 marks the introduction ^f ^he 

a) driving team " ^ ^ .1' 
• -^b) rearview mirror 

c) turbojet en:^ine 

d) Marjnon 

c) auto debt 

2. - The main idaa of the selection ik.that out of the Indianapolis 500 race 
^ have come 

.a) better grease and oil 

b) safety devices and other improvements 
/ c) faster cars 

d) good solo drivers 

e) crashes , . * 

3. The word "device" means 

a) cowl 

b) visual apparatus ^ 

c) force against ^evii 

d) mechanical invention 

e) introduction 

ft* • ' • 

4. What best shows the influence of Harroun^s idea 
a) his victory 

' b) legal ro^ctuirement of mirrors ^ ^ . 

c) his driving alone 
c d) mir^oris being handy for women 

e) spmie cars having two mirrors | 

79 
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Sixth grade Infbrmal Diagnostic Reading Test *' February^ 1974 ' ; ^ *4 

, • . THE CABLE CARS , • ^ f • 

" The San Fjancisco Municipal Railway operates a fleet of twenty-six cars on 

• ' . ^ . ' ^ .. . . 

three lines totalling ten miles of track. These cars carry 10 million paagfengers 

a year. They bring fame :to. San Francisco. They are cable c^rs, the only ones in 
America. * 

Nonetheless, this particular Operation loses ne^arly iS3,JD00,\)00.'00 a year. ' 
Part of the reason is that the^ city must ^pay large sums of money in injury and 
property damage claims. Last year the cable'car system had an incredible 496* 
accidents* In some, lives were lostTs, It is not unusual flor the brakes on the 
vintage cars to fail to grip the cable that gives the "car 
happens the cable car careens downhill smashing cars, pede 
that happens to be in its way. 

WLse natives of San Francisco avoid the* streets that 
are, ho\Jever, very proud of their unique tourist attractiori. 
amendment 'to the eity charteip that guarantees its perpetual 



it 8 - name • When- th is • 
strians, or anything 

qavehSable cars. They 
There is even an 
existence . 



1. The cable car system lose^ money due to 

a) high salaries ^ 

b) costly equipment > \ - 
V c) vintage equipment 

d) thefts 

e) injury and damage claims\ 

2. The main idea of this seleqtVon is 
a) cable cars, are -unsafe 

. b) the cable cars of San Frantisco are here to stay" despite \poor safety and 
financial record , * \ ^ 

c) smart San Franciscans avoid\ the cable cars 

d) all cifles should have cabl6 cars 
, e) municipal charters should pr^jtect historical monuments, ev^n movable ones 

3. Municipal meana most nearly 

a) legal 

b) ' city 

c) famous 

d) illegal 

e) ' m6ney-making 

4. The streets that ha,v6 cable cars slt^ 

a) in *the * suburbs 

b) on hills 

c) level 

d) short 

♦ e> wet . ' 

8i 
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j TSixth Grade Informal Diagnostic Reading Test - February, 1974 
*' ■ • ^ , , 1 VOCABUURY CHECK 



Birections: 
• 


Circle the word that means 
underlined word. 


the same or 


most nearly the 


same as the 


1. rise. 


anger 


fall 


r inse 


' L up 


olicxx 


2 . fasten 


faster 


froip a 


fast 


fresh 


f-ie 

L XC 


3, , inlurv 


• ' question ^ 


building 


hii^t* 

if , 


4 n 1 #* 

XLK J U 


XLKLCXCoLi 


4. magnify 


pnlarge 


hurt 




X cUUUC 


pd xd xy^c 


5, assist 


deter' 


prevent 


a id * 


llic* iVC o UX w 


pX wUUCC 


6. accurate 


dlean 


measure 


pu X X Lc 


^ mcicnxne 


exact 


7. divide 


separate 


count 


remo\)»e 


extinguish 


disappo int 


8. power 


strike 




strerigth 


goose 


pjerson 


9 • . regulate 


count 


control 


assemble 


disturb 


dec4.de 


10. gaudv 


showy 


refined 


small 


stingy 


noisy 




1 


DECODING 






Directions : 

f 


Circle the word that sojinds like the name of ah animal when you sound 
it out according to the/ usual rules. 


1 • tode 


gout 


grim • 


t!od 






2. kamile 


lam 


lame 


go 






3. elefink 


' i;ame 


> 

dpge 


phox 






4. gose ' 


• ' duke 


lyin 


rabite 






3. inonque 


shep 


shea*p ^ r 


• rate 


* 

• 

1 




snack 


9 

snc^ik 


lej>hur 


tigejer 


1 




Directions: 


Draw a circle around the first sellable 
the beginning of the. line. 


of the' word that appears at 




he 


bed 


bedb 


b 




2. butter 


bu 


but. 


butte 


b r 




3, remain 


r 


re 


rem 


remain 




4. notion 


n 


• 

no • 


not 


not^.on 


* / ^ 
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Sixth Grade. Infonnal Diagnostic, Reading Test - Februlary, 1974^ 



Cecoding (continued) 

Directions: Circle the v/ord pronounced by the teacher. 



1. 


seat 


heat \ 


treat 


beat ^• 


wheat 


2. 


all ' 


fall 1 . 


call 


, ' wall 


hall 


3. 




shave 


knave 


' wave 


gr^e 


4. 


trudge 


sludge 


grudge 


P smudge 


drudge 


5. 


stare 


share' 


square 


snare 


spare 


6. 


gleam 


scream 


ream 


' dream , 


stream 


7. 


loaf 


leaf 


lift , 


life • 


lute 


0 • 


ineet 


mate 


mite 


^oat 


met 


9. 


hit 


hat 4 


hot 


' hut 


hoot 


10. 


crawl 


cowl 


crox'7 


crei7 


^ cry 


11. 


foil 


fail 


fill ' 


^ fall. 


foul 


12, 


sleigh 


slight 


slit 


/ slat 


^ slot 



ORAL VOCABULARY 



Directions ; 



Circle the word that best completes the sentence read by th^ teach 
(The teacher will also read the four choices.) 



Is. 


kitchen 


bedroom * 


batfhroom * 


living room 


2. 


flowers 


spinach 


baseball 


pushing 


3. 


running 


jumping 


talking 


pushing^ 


4. 


clothing 


food 


books 


equipment 


3. 


innocent 


smart \ 


. gailfy 




6. 


referee 


loser \ 


r 

vjinnor 


mother 




hostile 


^ stupid 


shrewd * 


friendly >^ 


8. 


stubborn 


* rich . 


• thin / / 


forgetful 


9. 


^firame 


fact 


part * * 


multiplication 


10 ! 


mail 


sing 


bury 
• < 


dig up . 


11. 


entrance 


help 


surroundings 


money 


12. 


prepared 


fat 


^ higli-qnality 


stale 
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^ Maximums- possible; ^ 
Coraprehonsion ! . • . . 16 
ij/ocabulrary 10 
decoding > .^2 

Capacity . . , y 



A- 



listed 



APPEJfDIX F. 



he following stiidy* guides are 
phaptlcr coverage of Sliane. It is nc 



to be used aa needed for chapter by <^ 

■. i i 
t necessary to use .all ^sheets . # 

Ih^ vocabulary wiifds and' phrasds most likely to present problems are 

first. The tercher, as suggested ]5reviou.sllx ^^is curriculum 

guiddj shpiild involve these words and phrases in a setting Similar to that 

of Shale/ The ^ords, should be written on the chalkKoard as^ they are used. ^ 



Many words in Shane are used in'rural arfeas ,a:nd many in the ^setting 
of 19th century America. They need explaining. Some have multiple meaning^; 
After all are on the board, go baclJ^ and work on th6 phonetic and structural ^' 
analysis,' , * - ^ 

.Each study guide proceeas with exercises which the studeivt can and 
should do before be reads the chapter .- As an illustr^ation. In Ch^ter I 
the students can do Exercises .1 a^3 directly after the words have be^ 



workeci* on and *expil/ined on the bpard . 



A^fter reaBing the chapter, he can do Exercises 2 and 4 whether alone 

'■ ^ . - ^ V . ■ 

or in a group. Each member^^f the group can be responsible for a part of 

the assignment. ' ' ^ •. 

' These groups should" be formed -in an informal manner and changed often. 
Through the pre-test£hg, the teacferer^nc^ws at! which leve^ each student <^n 
perform successfully.. Each member- of the group will bepefit from the 
discussion as^'they^ork cooperatively on the study questiorilv. 
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Pupil ,Materi 



als 



A. WORD ANALYSli^ SKILLS ' | 

Dr, SfiellQ / webster/McGiCax^-Hit 



APPEND 



, Manfihester, Mo. 63011, 1969 



Advanced piradtic.e Pad ; Reader U Digest Ediicat|.onal Division, 



Phonics We Us 



PleasariflvilleJ N.V., 10570/1966 

Eyons & CarnahMb divJ of Rand-M^ally, " 

• 407 E.. *th.St> , Chicago, Xll., 60516, 1966 



Tactics in Reading , Scrtt-Foresfenan^ Gllenview.. 111., 1972 



B. GENERAL DEVELOPMENTAL SKILLS 1 . 

• / ■ ,/ : ^ 1 " ■■ • • 

Thrust, Scott-Foresman & Co., 1900 E..,Lake Ave., 

Glenview, 111., 60025 1969 (Hafdbound) 



Specific Skills 'Seties,' Barnell Loft " ' ; i 

^ 958 Church St. , i Baldwin. N.Y. 11510 1972. 

Double Action . Scholastic Book Servicefii, Englewodd Cl^.ffs, K.j. 

. ' 07632 , X9J3 - 



LANGUAO; SKILLS (Workbooks) 



Skills in Language,' Cambridge Book; Co., (^88 Madison Ave. ,• 
V' ^ , ' Nex^ York, l^.Y., 10O22, 1972 

D. HIGH. INTEREST ANXHOLOGIES ^ J ^ 



Breakthrough Series, Allyh * Bacon, RockUigh, N.J. 07647, 1971 

Heath Urban Reading Program, DC Heath,' 125 S|}ring St.i 

■ ^ ^ Lexington, Mass. 02i73 1971- « 

"■" . ^ ■ ^ ■ \ ■ 

Pal Paperback Kit, Xero:^v Education Center, Columbus, Ohio 

43216,' 1972, 1974 '\ 

/ 



\ 



READING SKILL. 13EEDS 
^ ' . Ai^ENDK H 

READlllG PROGRAM RECOMMENDATIpNS f qr 



> English Teacher 

; y . '• 

ikill 

Kit . * . 
yldr.#. * Project ' A^eas 



name 



date ' " 



1-3 



CONSONA.NTS 



P§riq<J 



Date 

Recommendations Completed 
F .G 



'Coi|mients 





4* 


CONSONANTS: C ("s",<,"k") " 


E-G 


• ■- ^ 




9* 


5* " 


CONSONANTS:, 8 ("z"): z 


F 










CONSONANTS^. 1 and £ 


E-G - 






• 


7-9 • 


;iARD AND. SOFT " c -and g 


E « F 


G " 






10-12 






P 






13-15 






r * " 




i 


' 16-18 : " 


CONSOjll^NT J^OMBINA-sCIONS 


E F 

« >■ 




(silent) rh, gh, 8 
ck, gih, ph, kn, wr 
gn, mb. dge 




19 ^ 


CONSONANT COMBINAtlONS • . 


■ - F 




ng, qu, si, ci. 












ti, tu 






VOvvELS : Long and Short D 


' — ■■ JO 

.E F \ 


G ' 






25-2/ 


VOWELS: Long/Short (Review.)^ 


^ E F 


— • : V 

G 




• 


'28 


Italian a: Circumflex, a" . 


iF & G 








29-31 


VOWELS FOLLOWED BY "R" 


E F 


G . . 






32-34 


VOWEL DIGRAPH; ea " 


F F 




. ■ < 




35-37 


VOWEL OIAGRAPH: ie, ei. - 


E . F 


G . • 






38-40 


VCWEL DIGRAPHS/PIPTHONGS 


E F • 


G f 


oo, oi, oy, eu, ue 




41-43 


Y & W CONSOMNTS /VOWELS 


E .^F 


G 






-44-46 


VOWELS : ow, ,ou, al\, au, aw 


E * F 




~ 


: ■ 


47-49 


VOWEL SOUND WAYS FOR "o" 


1 E ^ F*»k 


-7 V. > 

■G ,, • - 


^2 _: ' 






REVIEW OF VOWELS . 


E. F.. 


G - . 


1 




« ' 


REVIEW IRREGULAR SOUND/SYMBOL 
- „ ^-PATI^RNS 


E ' ,, T 


"g " 








"SCHWA .-i' -r-^^^y^ ^ .; 


E- F 








60-62 


PREFIXES -WORD STRUCTDRTS- ' 




G . . 






63-65 


SUFFIXES -WOM) STRUCTURE 


-'^ F 


G \ . • 






e6-6a' . 


WORD STRUCTURE - R^bTS 


EJ" F 


G • 


• 




V 6^ : - - 


WORD STRUCTURE teVIEW 








■ 7a . 


MEMORY OF"WORD FORM^IGHT VOCABULARY" 


'A 






73-.75« 


VOWELS' SYLIABLES 


E F 


1, 

.G - • 






<.76-78 . ■ 


S-^LLABLE CLUESi ' 


E « F^ 


G „ . 






79-81. 


SYLLABLE & ACCENT 


E f; 


G 




a- 


8,^-84 ■ • 


SCHWA Ifl UNACCENTED SYLLABLES 


E F 


6-H 




•8-7-89 


COllPOUND WORDS & CONTRACTIONS" ^ - F 


G ' ' - 




90^92 


INFLECTIONAL EflDINGS/ PLURALS 


E, F 


G 


-L , « 
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REAI^ING^ PROGRAM |IEC0MMENDATI0NS f or_ 



Ski 11^ 
Kit 

Fldr • \# Proiect 



93-95 \ INT^LECTID ENDINcj/VERBS 



^eas 



Date 

Re commend a ^ibng Completed 



datjB 



Comments 



6 



96 



VOWEL scum CLUES IN ACCENTED SYLLABLES 



H 



97 •> V SYLLABLES - REVIEW 



H 



101-103 


\ CONTEXT clues:; CONHOTATIQN "'E f • 


G 






104 


i CONTEXT CLUES: PHONETIC ' F-G 








■ 105 


\ CONTEXT CLUES: .ASSOCIATION FOR MEANING 


G- 


■h1 




1|.06 


^CONTEXT CLUES: METAPHORIC LANGUAGE 




-A 




107* 


\C0NTEXT CLUES : SYNONYMS 








108 


'CONTEXT CLUES: MAIN IDEA THROUGH KEY WORDS 




109 


SENSORY, IMAGERY - ^ . 




H 




110-112 


' iANGHAGE VARIATIONS E F 








113-115 


ACCENTED SYLLABLES /WORD USE E F 


G 






116-118 


' HOMONYMS ■ ^ E ' F 


G 






119-121 


S^ONYMS E F 


G 






122-'124 


ANTONYMS E F 


G 






125-127 


REVIEW : HOMONYMS /SYNONYMS /ANTONYMS E 


F 


G 




131 


PHlkSE & SENTENCE MEANING E 








132 


PHRASE & SEOTENCE MEAJlING 


G 




1 V ' (Simile & Metaphor 


133 


PHRASE & SENTENCE MEANIl^G 


G 




' \ , (implied)' 


. ' 134 


PHRAS] 


S & SENTENCE MEANING ^ 




H 


V (Total context; 












\ irony, etc.) 


135 


PHRA$1 


2 & SENTENCE MEANING 




H, 1 (Associations/ 












^ . Relationships 


136-137 


' RELAt\io;^SHIPS (Cause/Effect) ^ F 


G 






138 


RELAT] 


[ONSHIPS (Time) i 




H 




139 


RELATl 


tONSHIPS (Pl.ace) . _ 


✓ 


H 


° . " 


1 An 


relat: 


CONSHIPS • (AnaloRous) 




H 




141 


relat: 


mNSHIPS' rinference) 






I ■ 


142 


STORY 


PROBLEM & PLOT STRUCTURE 


G 


H 




143 


SU!®1AI 


ip:?ING & ORGANIZING. COMPARISON 


G 


H 




144 


'Suto 


l^IZ^ING ORGANIZING: OUTLINING^ 


^G 


H 




145 


PHRASI 


i &\$ENTENCE MEANING-Pf onouns E 








146 


TIME S 


JEOUENCe'' V ^ F 1 


' U7 


LOGIC/ 


ll^ SEQUENCE . . * 


G 






148 


EMPHAi 


5IS -EMOTIONAL REACTION 


149-152 


MAIN Idea * i v e f 


G 


H 




155 


CLASSIFYING E 








' 156 


CLASSIFYING & REFERENCE MATERIALS 


G' 


H 




1517-159, 


DICTIONARY — E F * 


G 






. ■ 160 


DICTIONARY: CONTEXT CLUES 


G 


H 




161 


MAE SKILLS " 










OTHER, 








» 


9 


"UsApl 


I the .Context" E ' ' F 








• 'TleMihg fot Understanding'' 



